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Chapter I 
INTRODUCTION 
Background of the Study 
Reports to parents are the school's official communication to 
the home on the child's progress. Before parents receive the report 
card they have been influenced by many other types of reports which 
have been garnered in impromptu fashion. 
These first reports include the child's remarks after the first 
day of school modified by books and papers brought home, notes from 
the teacher, P. T. A. notices, school bulletins, and newspaper 
articles. 
This point of view is brought out by the discussions of three 
California principals: 
By the tillle the first official report to parents is 
scheduled, Mom and Dad have formed definite opinions 
about school policy, teaching personnel and the curriculUDI 
based entirely on a series of cOllllllunications that were 
never intended for that purpose. They also have deep-
rooted attitudes about "reporting," developed by their 
own traumatic school e~eriences when a report card meant 
that the dreaded day or judgment had arrived and each 
child was irrevocably branded as an A, B, c, D, or F 
student. The decision was final; there was no appeal. 
The dollars were collected for the A•s and the sbBJne, 
hUD1iliation and 9Dlotional damage were endured for the 
c•s, D•s, F 1s. Whether Johnny's dad as a school boy was 
a "collector" or an "endurer" has a more profound influence 
on his personal attitude toward your syst9DI of reporting 
t h a n  e : n y  o r  t h e  f a c t o r s  t h a t  y o u  a s  a  s c h o o l  a d m i n i s t r a t o r  
c a n  d i r e c t l y  c o n t r o l . l  
M a n y  o r  t h e  p l a n s  f o r  r e p o r t i n g  a r e  o n l y  a  one-w~ r e p o r t ,  
t e a c h e r  t o  p a r e n t ,  o r  p r o v i d e  v e r y  l i t t l e  a n d  u n s a t i s f a c t o r y  c o r r e s -
p o n d e n c e  b e t w e e n  p a r e n t  a n d  t e a c h e r .  S u c h  p l a n s  a r e  n o t  t o  b e  
e n c o u r a g e d  a s  e v i d e n c e d  i n  t h i s  c i t a t i o n  b y  R u t h  S t r a n g 1  
A d e q u a t e  a p p r a i s a l  a n d  a d j u s t m e n t  o r  c h i l d r e n  m e y  
r e q u i r e  t h e  c o - o p e r a t i o n  o r  m a n y  p e r s o n s - - t e a c h e r s ,  
a d m i n i s t r a t o r s ,  s p e c i a l i s t s  a n d  s u p e r v i s o r s  o r  g u i d a n c e ,  
c o m m u n i t y  a g e n c i e s ,  p a r e n t s ,  a n d  l a s t  b u t  n o t  l e a s t ,  t h e  
c h i l d  h i m s e l f .  I t  i s  n o t  o f t e n  a  " o n e - m a n "  t a s k . 2  
2  
E v e n  t h o u g h  a  t e a c h e r  m e y  b e l i e v e  i n  m o r e  c o o p e r a t i v e  r e p o r t i n g ,  
h e  m e y  f o l l o w  o l d e r  p r a c t i c e s  b e c a u s e  o r  t r a d i t i o n  o r  l a c k  o r  
k n o w l e d g e  a n d  e x p e r i e n c e  w i t h  n e w e r  p r a c t i c e s .  
T h e  a u t h o r ' s  o w n  e x p e r i e n c e s  i n  r e c e i v i n g  g r a d e s  w h i l e  a t t e n d i n g  
s c h o o l ,  a n d  l a t e r  i n  g i v i n g  g r a d e s  t o  s t u d e n t s  w h i l e  t e a c h i n g ,  h a d  
b e e n  l i m i t e d  e n t i r e l y  t o  r e p o r t s  r i l l e d  i n  b y  a c t u a l  p e r c e n t a g e  
g r a d e s ,  o r  b y  A  B  C  D  E  g r a d e s  r e p r e s e n t i n g  v a r i o u s  g r o u p i n g s  o r  
a c c o m p l i s h m e n t s .  T h e  w r i t e r ,  h i m s e l f ,  h a d  b e e n  q u i t e  s a t i s f i e d  w i t h  
t h e s e  m e t h o d s  s i n c e  h i s  r e p o r t s  q u i t e  c o n s i s t e n t l y  s h o w e d  m a r k s  i n  
t h e  u p p e r  r a n k s  o r  t h e  g r a d i n g  s y s t E l ! l s  b e i n g  u s e d .  B u t  h e  r e m e m b e r s  
v e r y  w e l l  t h e  r e m a r k s  o r  d i s c o u r a g e m e n t  a n d  d i s s a t i s f a c t i o n  m a d e  b y  
l .  J u d s o n ,  F i n l e y ,  a n d  H u n t e r ,  " T h e  R e p o r t  t o  P a r e n t s - - . A n  I m p o r t a n t  
F a c t o r  i n  H o m e - S c h o o l  R e l a t i o n s , "  ' . ! ' . . ! ! !  N a t i o n a l  E l e m e n t a r : r  
P r i n c i p a 1 ,  V o l .  X X X I ,  N o .  6 ,  ( J u n e ,  1 9 5 2 )  p p .  2 7 - 2 1 3 .  
2 .  S t r a n g ,  R u t h ,  ~ T e a c h e r • s  R e c o r d s ,  T e a c h e r s  C o l l e g e ,  
C o l u m b i a  U n i v e r s i t y ,  N e w  Y o r k ,  1 9 3 6 ,  p .  5 .  
his classmates, and later by his students who received grades in 
the lower brackets of these grading practices. 
During courses pursued at Central Washington College of 
Education, such as Introduction to Guidance in the summer of 1949, 
and The Elementary Principal the following swmner of 1950, the 
author was greatly intrigued by class comments and discussions 
and by personal readings on reporting practices and trends. 
Reporting by parent-teacher conferences seemed to be one method 
which had obetacles to overcome but gave evidence of desirable 
results. This method of reporting was discussed with the author's 
principal and he was encouraged to study still further the problem 
of reporting by conferences. The principal's suggestion was 
prompted by a desire to find a satisfactory reporting program since 
the district program on reporting had been under study, and the 
committee•s suggested procedures were not practicsJ. for the entire 
district. 
The author suggested that his own school, Duwamish Elementary 
School of the South Central District 406, King County, Washington, 
be allowed to prepare a reporting program on an experimental basis. 
The principal received permission from the superintendent of the 
district to prepare such a program. This paper tells of the work 
in this school. 
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P u r p o s e  o f  t h e  R e p o r t  
T h e  p r i m a r y  p u r p o s e  o f  t h i s  r e p o r t  i s  t o  e x p l a i n  h o w  t h e  
p r i n c i p a l  a n d  f a c u l t y  o f  D u w a m i s h  S c h o o l  i n  K i n g  C o u n t y ,  W a s h i n g t o n ,  
i n t r o d u c e d ,  i n i t i a t e d ,  a n d  f o l l o w e d  u p  a  c h a n g e  i n  t h e  f o r m  o f  
r e p o r t i n g  t o  p a r e n t s  t o  i n c l u d e  t h e  u s e  o f  p a r e n t - t e a c h e r  c o n f e r e n c e s .  
A l s o  t h i s  w o r k  w i l l  r e v i e w  s o m e  o f  t h e  l i t e r a t u r e  a n d  p e r t i n e n t  
i n v e s t i g a t i o n s  w h i c h  d e a l  w i t h  r e p o r t i n g  p r o g r a m s ;  a  s u r v e y  o f  
r e p o r t i n g  p r a c t i c e s  i n  K i n g  C o u n t y  E l e m e n t a r y  S c h o o l s  w h i c h  p r o v i d e d  
i n f o r m a t i o n  f o r  t h e  u s e  o f  t h e  c o n f e r e n c e  p r o g r a m  i n  t h e  D u w a m i s h  
S c h o o l ,  a n d  t h e  p l a n  a c t u a l l y  u s e d  w i t h  e v a l u a t i o n s  a n d  s u g g e s t i o n s  
f o r  i ' u r t h e r  s t u d y .  
Chapter II 
A CRITICAL APPRAISAL OF PARENT-TEACHER CONFERENCES 
.AS A MEANS OF REPORTING PUPIL PROGRESS 
Reports and Investigations 
Many different types of practices have been used with varying 
degrees of success in reporting pupil progress. Since the school 
in which the author taught includes parent-teacher conferences in 
its plan of reporting, this paper will attempt to show the values 
and limitations of such conferences as expressed by various authori-
ties in their writings, and also as experienced in the Duwemish 
School. 
One of the major tasks of successful school operation is the 
establishment of effective home-school relationships. The following 
quotation shows how the conference method of reportirg helps to 
meet this responsibility: 
The education of a very small boy is a shared responsi-
bility in which the school, the home, and the child himself 
must co-operate •••• Co-operation must be continuous and 
complete, not only in shared interests and determination of 
needs, but in planning executing plans, and in evaluating 
results. • . • If Small Boy is to grow successf'ully in 
every area of development--physica.lly, mentally, socially, 
and emotionally--the co-operation of his parents and his 
teachers mwit be real and effective. 
Most children have a different teacher each year. Only 
as a friendly relationship is established between parents 
and school will there be continuity in the child's experience. 
T h e r e  a r e  m a n y  m e a n s  b y  w h i c h  t h e  g o a l .  o f  a c h i e v i n g  
h o m e - s c h o o l  c o - o p e r a t i o n  c a n  b e  a c h i e v e d .  T h e  s c h o o l  
m u s t  a s s u m e  t h e  r e s p o n s i b i l i t y  f o r  p l a n n i n g  a  g e n e r a l .  
p u b l i c  r e l a t i o n s  p r o g r a m  t o  i n c l u d e  n o t  o n l y  t h e  d i s s e m -
i n a t i o n  o f  i n f o r m a t i o n  b u t  a l s o  p r o g r a m s ,  t e a s ,  s c h o o l  
d e m o n s t r a t i o n s ,  c l a s s r o o m  v i s i t a t i o n s ,  a n d  p a r e n t - t e a c h e r  
c o n f e r e n c e s  • • • •  T h e  f o u n d a t i o n  o f  p a r e n t - t e a c h e r  
c o - o p e r a t i o n  l i e s  i n  t h e  m u t u a l  s h a r i n g  o f  i n f o r m a t i o n ,  
i n  t h i n k i n g  t h r o u g h  t o g e t h e r  t h e  b e h a v i o r  d e s i r e d  f o r  a  
p a r t i c u l a r  c h i l d ,  a n d  i n  w o r k i n g  o u t  t o g e t h e r  m e t h o d s  
t h a t  J D l l 3 "  b e  u s e d  a t  h o m e  a n d  a t  s c h o o l  t o  o b t a i n  t h e  
d e s i r e d  r e s u l t s .  B o t h  h a v e  i n f o r m a t i o n  n e c e s s a r y  t o  t h e  
b e t t e r  u n d e r s t a n d i n g  o f  t h e  c h i l d  a n d  a r e  t b , u s  o n  a n  
e q u a l  b a s i s .  F r a m  t h e  p a r e n t  t h e  t e a c h e r  c a n  b e s t  
o b t a i n  f a c t s  c o n c e r n i n g  t h e  c h i l d  t h a t  w i l l  h e l p  h e r  t o  
u n d e r s t a n d  t h e  c h i l d ' s  b e h a v i o r  a n d  t o  e n a b l e  h e r  t o  
g i v e  m o r e  e f f e c t i v e  g u i d a n c e  • • • •  T h e  t e a c h e r  s h o u l d  
v i s i t  t h e  b a n e  i f  a t  a l l  p o s s i b l e  a n d  s h o u l d  a r r a n g e  
c o n f e r e n c e s  ~ 1 h ! !  p a r e n t  a t  s c h o o l .  
I f  t h e  s c h o o l  a c c e p t s  i t s  r e s p o n s i b i l i t y  f o r  p e r s o n -
a l i t y  g r o w t h  i n  t h e  c h i l d ,  i t  w i l l  m e a n  t h a t  t h e  t e a c h e r  
m u s t  h a v e  f r e q u e n t  c o n t a c t  w i t h  t h e  p a r e n t .  T h e r e f o r e  
i t  i s  o b v i o u s  t h a t  i n d i v i d u a l  p a r e n t - t e a c h e r  c o n f e r e n c e s  
a r e  n o t  a n  a d j u n c t  t o  t h e  s c h o o l  p r o g r a m  o r  c u r r i c u l u m  
b u t  a n  i n t e g r a l  p a r t  o f  i t  a n d  b e c a m e  t h e  s t r o n g e s t  l i n k  
i n  t h e  c h a i n  c o n n e c t i n g  b a n e  a n d  s c h o o l .  V a l u e s  o f  s u c h  
c o n f e r e n c e s  i n c r e a s e  a s  p a r e n t s  a n d  t e a c h e r s  b e c o m e  
a c c u s t o m e d  t o  w o r k i n g  t o g e t h e r ;  a s  t h e y  t a k e  p l a c e  
r e g u l a r l y  a n d  s y s t e m a t i c a l l y ;  a n d  a s  b o t h  p a r t i e s  a r e  
m a . d e  t o  f e e l  s e c u r e .  T h e  c h i l d  b e n e f i t s  f r a n  t h e  m u t u a l  
e x c h a n g e  b e t w e e n  t h e  a g e n c i e s  m o s t  i n t e r e s t e d  i n  h i m .  
T h e  t e a c h e r  k n o w s  t h e  s c i e n t i f i c  p r i n c i p l e s  o f  c h i l d  
d e v e l o p m e n t ,  a n d  t h e  m o t h e r  s u p p l i e s  a c t u a l  f a c t s  a b o u t  
J e r r y ' s  g r o w t h  a n d  c h a r a c t e r i s t i c s .  T h e  e x c h a n g e  i s  a  
f a i r  o n e  a n d  a  b e t t e r  u n d e r s t a n d i n g  o f  J e r r y  r e s u l t s  b o t h  
a t  s c h o o l  a n d  a t  h a m e . l  
l .  M c D a n i e l ,  I n g a  c . ,  " E s t a b l i s h i n g  E f f e c t i v e  H o m e - S c h o o l  
R e l a t i o n s h i p s ,  C a l i f o r n i a  J o u r n a l  2 f  E l e m e n t ! U ' Y  E d u c a t i o n ,  
X V I  ( F e b r u a r y ,  1 9 4 8 ) ,  P P •  1 6 1 - 6 5 .  
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The folloving explains how one of the requirements of good 
reporting is met: 
A report card alone is not adaptable to the require-
ment that home-school COllllllunication is essentially a 
"two-way" system. 
The personal conference between teacher and parent or 
principal and parent is beCOIDing more widely used each 
year. It is true that some fom of conference with parents 
has been in use since the origin of public schools. Most 
of these interviews were initiated by the irate parent 
prompted by the old-tillle school marking systems or by 
complaints from the boy or girl ••• this type has decreased. 
The tendency at present is not to wait for intermittent 
visits. , .but for the school to solicit conferences. 
Through an accurate cumulative record system following the 
child's progress through the school, the principal and 
teacher have an excellent opportunity to evaluate the 
individual pupil's achievement. At intervals a frank 
discussion by the principal, guidance counselor, or 
teacher with the parent concerning the good as well as 
the poor qualities of a pupil's work is extremely bene-
ficial, , ,intelligent contact. , .keeps interested in 
work of the school, , ,shows relation of the school 
program to the child ••• so all are better able to assist 
and co-operate,2 
The growth of the child and how it may be facilitated is a 
shared interest of the school and the home. How this growth was 
planned for in one situation is expressed as follows: 
Conferences with parents have largely replaced written 
reports to parents in all Minneapolis elementary schools. 
2, Bristow, W, H,, "Reporting of Pupil Progress," Nation's Schools 
17 (June, 1936) PP• 23-26. 
7 
T h e  E l e m e n t a r y  S c h o o l  P l a n n i n g  C O l l l l l l i t t e e  o f  1 9 4 6  r e c o m -
m e n d e d  t h a t  c o n f e r e n c e s  r e p l a c e  a l l  b u t  t h e  y e a r  e n d  r e p o r t s  
i n  a l l  e a r l y - e l e m e n t a r y  s c h o o l  g r a d e s ,  a n d  t h a t  t h e  p r i v i l e g e  
o r  c o n f e r e n c e s  b e  g i v e n  t o  a l l  i n t e r e s t e d  t e a c h e r s  i n  t h e  
u p p e r  g r a d e s ;  a l s o  s u g g e s t e d  t h a t  i n - s e r v i c e  t r a i n i n g  h e l p s  
b e  m a d e  a v a i l a b l e  t o  i n t e r e s t e d  u p p e r  g r a d e  t e a c h e r s  a s  
f r e e l y  a s  t h e y  w e r e  o f f e r e d  t o  p r i m a r y  t e a c h e r s .  
E x p e r i e n c e  w i t h  i n f o r m a J .  n o t e s  c o n s t i t u t e d  e x c e l l e n t  
p r e p a r a t i o n  f o r  c o n f e r e n c e s .  
r e p o r t :  
A  1 9 4 6  w o r k s h o p  g r o u p  l i s t e d  t h e s e  v a l u e s  o r  c o n f e r e n c e s :  
B e t t e r  u n d e r s t a n d i n g  o f  c h i l d ' s  b a c k g r o u n d .  
O p p o r t u n i t y  p r e s e n t e d  f o r  t h e  t e a c h e r  t o  g e t  
p a r e n t • s  r e a c t i o n  t o  t h e  s c h o o l  a n d  t h e  c h i l d .  
C l e a r e r  u n d e r s t a n d i n g  o f  w h a t  t h e  t e a c h e r  
w a s  a t t e m p t i n g  t o  d o  w a s  o b t a i n e d  b y  t h e  p a r e n t .  
M u t u a l  r e s p e c t  f o r  e a c h  o t h e r ' §  p r o b l e m s ,  w h i c h  
c o n t r i b u t e d  t o  t h e  c h i l d ' s  w e l f a r e . j  
T h e  E d u c a t i o n a l  P o l i c i e s  C O l l l l l l i s s i o n • s  s t u d y  m a k e s  t h i s  
T h e  r e s u l t s  o f  t h e s e  c o n f e r e n c e s  { V a n p o r t ,  O r e g o n ,  a J J i  
W a t e r t o w n ,  S o u t h  D a k o t a )  i n d i c a t e  t h a t  e l e m e n t a r y  s c h o o l s  a r e  
b e t t e r  i f  a l l  t e a c h e r s  h a v e  s o m e  d i r e c t  c o n t a c t  w i t h  t h e  
p a r e n t s  o r  a l l  c h i l d r e n  i n  t h e i r  r o o m s  a t  l e a s t  o n c e  e a c h  
y e a r . 4  
O n e  r e p o r t e d  i n v e s t i g a t i o n  b r i n g s  o u t  t h e  f o l l o w i n g  f a c t s  a n d  
c o n c l u s i o n s :  
P o t t e r • s  s t u d y  o f  
1 1
R e p o r t i n g  t o  P a r e n t s "  s e : y s  i n  p a r t :  
T h e  s t u d y  r e v e a l e d  t h a t  i n  b o t h  c o u n t i e s  a n d  c i t i e s  t h e r e  
i s  a  t e n d e n c y  t o  a v o i d  t h e  t h r e e  a n d  f i v e - p o i i z j : ;  s c a l e  a n d  
3 .  C u t r i g h t ,  P .  B . ,  " P l a n n i n g  f o r  C h i l d  G r o w t h  T h r o u g h  P a r e n t -
T e a c h e r  C o n f e r e n c e s , "  C h i l d h o o d  E d u c a t i o n  I X I V  { F e b r u a r y ,  1 9 4 8 )  
p p .  2 6 6 - 6 9 .  
4 .  N .  E .  A . ,  E d u c a t i o n  f o r  i l l  A m e r i c a n  Y o u t h ,  W a s h i n g t o n ,  D .  c . ,  
1 9 4 8 ,  P •  2 4 8 .  
g  
substitute some method which would eliminate the comparisons 
and class standards which these scales have perpetrated. 
A number of schools reported policies of home reporting 
which are more inclusive than a report card or letter report. 
These schools have come to consider the parents of the 
children as a partner in the task of education and proceed 
on that basis •••• One superintendent writes: These 
conferences (teacher and parent) are encouraged by the 
teachers and administrators. Our tendency has been to do 
awa:y with marks and substitute in their place concrete 
statements. 
We have also endeavored in reporting the progress and 
development of children to have in mind the larger purposes 
of education. We are concerned more with the development 
rather than the learning of specified subject matter. 
Such reporting can best be done through individual confer-
ences between teacher and parent. The child sometimes 
takes part in such conferences. Quite often the child 
and teacher will evaluate his (the child1 s)progress 
together •••• 
Criteria for reporting pupil progress to parents: 
1. The method of reporting to parents should represent 
the philosophy and purposes of the school in which it is used. 
2. The method of reporting should be thoroughly under-
stood by children and parents. 
3. The report card should include no items for rating 
which cannot be reported with considerable accuracy. 
4. AJJ.y notice of UDSatisfactory work should be 
accompanied by an explanation of causes of the difficulty 
and by suggestions for remedial measures. 
5. The system of reporting should not make undue 
demands upon the time of the teachers. 
60 Reports of pupil growth should be made in terms 
of the ability of the individual child. Comparisons with 
other children should be avoided. 
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7 ,  T h e  c h i l d  s h o u l d  h a v e  a n  o p p o r t u n i t y  t o  a s s i s t  i n  
e v a l u a t i n g  h i s  o w n  g r o w t h  f o r  t h e  r e p o r t  t o  t h e  p a r e n t s ,  
S .  T h e  t o n e  o f  t h e  r e p o r t  s h o u l d  b e  w a r m  a n d  p e r s o n a l .  
9 .  T h e  r e p o r t  s h o u l d  i n c l u d e  a n  e s t i m a t e  o f  t h e  g r o w t h  
o f  t h e  c h i l d  i n  a l l  i t s  a s p e c t s ,  i n t e l l e c t u a l ,  p h y s i c a l ,  
s o c i a l ,  a n d  e m o t i o n a l .  
1 0 ,  T h e  r e p o r t i n g  s y s t e m  s h o u l d  b e  f i e x i b l e  e n o u g h  t o  
m e e t  t h e  u n u s u a l  d e m a n d s  o f  n e w  s t a n d a r d s  o r  n e e d s ,  
1 1 .  T h e  r e p o r t  s h o u l d  b e  a  c o n f i d e n t i a l  m a t t e r ,  t h e  
c o n c e r n  o f  t h e  s c h o o l s ,  t h e  p a r e n t s ,  a n d  t h e  c h i l d  o n l y .  
1 2 .  T h e  r e p o r t  c a r d  s h o u l d  b e  s u p p l e m e n t e d  b y  a t  l e a s t  
. 2 ! 1 . §  p e r s o n a l  c o n f e r e n c e  w i t h  ! h §  p a r e ! U ,  . Q ! ' .  p a r e n t s  ( s h o u l d  
b e  a t  s c h o o l )  •  
1 3 .  T h e  r e p o r t i n g  s y s t e m  s h o u l d  b e  a  t w o - w a y  c o m m u n i c a t i o n  
b e t w e e n  t h e  h o m e  a n d  t h e  s c h o o l . 5  
S U R V E Y  O F  K I N G  C O U N I T  R E P O R T I N G  P R A C T I C E S  
I n  o r d e r  t h a t  t h e  f a c u l t y  o f  D m r a m i s h  S c h o o l  m i g h t  h a v e  a  
k n o w l e d g e  o f  d i f f e r e n t  t y p e s  o f  r e p o r t i n g  p r a c t i c e s  i n  o p e r a t i o n ,  
a n d  t r e n d s  w h e r e  c h a n g e s  w e r e  b e i n g  c o n s i d e r e d ,  a  s u r v e y  t o  e l i c i t  
s u c h  i n f o r m a t i o n  f r o m  K i n g  C o u n t y  E l e m e n t a r y  S c h o o l  P r i n c i p a l s  w a s  
m a d e .  
T h e  r e s u l t s  o f  t h i s  s u r v e y  f o l l o w .  
5 .  M e t t e e r ,  W ,  M , ,  " H o w  C a l i f o r n i a  S c h o o l s  R e p o r t  t o  P a r e n t s , •  
C a l i f o r n i a  J o u r n a l  . I ! . ! :  E l e m e n t a r y  E c 1 u c a t i o n  X  ( F e b r u a r y ,  1 9 4 2 )  
P P •  1 4 2 - 5 1 .  
1 0  
Table I 
FREQUENCY OF USE OF REPORTING PRACTICES 
IN KING COUNTY ELFl>!ENTARY SCHOOLS 
(61 replies were received from 83 questionnaires) 
1. Report card (alone) 
a, A B C D E marks 
b. S - U marks 





2, Letters to parents (alone) O 
3. Parent-Teacher Conferences (alone) 0 
4, Combination of practices 55 
a. Report card plus one or more 
conferences 23 
b, Report card and letters to 
parents 5 
c. Report card, letters, and 
conterences 8 
d. Report card plus letters and 
conferences as needed 9 
e, Report card with eomm.ents l 
r. Report card with comments and 
conference 2 






T a b l e  I  r e v e a l s  t h a t  r e p o r t i n g  p r a c t i c e s  o f  K i n g  C o u n t y  
E l e m e n t a r y  S c h o o l s  a r e  q u i t e  v a r i e d ;  h o w e v e r ,  c e r t a i n  g r o u p i n g s  
a r e  e v i d e n t  a s  w e l l  a s  o t h e r  i n f o r m a t i o n .  O n l y  s i x  s c h o o l s  h a v e  
n o  c o m b i n a t i o n  o f  p r a c t i c e s ;  f o u r  o f  t h e s e  s i x  u s i n g  o n l y  
A  B  C  D  E  m a r k s .  F i f t y - f i v e  o u t  o f  s i x t y - o n e ,  o r  n i n e t y  p e r  c e n t  
p l u s ,  a r e  u s i n g  a  c o m b i n a t i o n  o f  m e t h o d s  o f  r e p o r t i n g .  T h e  
r e p o r t  c a r d  i s  u s e d  i n  a l l  b u t  s e v e n  s c h o o l s ,  a n d  t h e  c o n f e r e n c e  
i s  u s e d  i n  a l l  b u t  s i x  s c h o o l s  i n  t h e  g r o u p  u s i n g  a  c o m b i n a t i o n  
o f  p r a c t i c e s .  T h e  c o m b i n a t i o n  o f  t h e  r e p o r t  c a r d  p l u s  o n e  o r  
m o r e  c o n f e r e n c e s  w a s  m o s t  c o m m o n ,  r e p r e s e n t i n g  a l J D o s t  f o r t y - t w o  
p e r  c e n t  o f  t h e  g r o u p .  T h e  t w o  g r o u p s  u s i n g  r e p o r t  c a r d ,  l e t t e r ,  
a n d  c o n f e r e n c e s  r e p r e s e n t e d  s e v e n t e e n  s c h o o l s  o r  a l J D o s t  t h i r t y - o n e  
p e r  c e n t .  
1 2  
l.3 
Table ll 
FREQUENCIES OF PARENT CON!'ACTS IN REPORTING PRACTICES 
OF KING COUNrY ELll1ENl'ARY SCHOOIS 
Method Frequency 
As l or 2 or 3 or 4 
Needed more more more 
l. Report Cards 56 
a. Primary 3 4 
b. Intermediate l 2 4 10 
c. All 3 2 27 
2. Report Card with Comments 8 
a. Primary l 3 
b. Intermediate l 
c. All l 2 
3. Letters 25 
a. Primary 2 l 4 
b. Intermediate l 2 l 
c. All 4 5 3 2 
4. Parent-Teacher Conferences 64 
a. Primary 3 6 6 l 
b. Intermediate 8 3 l 
c. All 16 9 9 2 
Totals 31 24 31 ll 55 
T a b l e  I I  s h o w s  t h a t  r e p o r t  c a r d s  i s s u e d  f o u r  t i m e s  a  y e a r  f o r  
a l l  s t u d e n t s  w a s  t h e  m o s t  f r e q u e n t  p r a c t i c e  w i t h  c o n f e r e n c e s  f o r  
a l l  a s  n e e d e d  b e i n g  s e c o n d .  R e p o r t i n g  f o u r  o r  m o r e  t i m e s  w a s  t h e  
m o s t  c o m m o n  p r a c t i c e ,  w i t h  p a r e n t - t e a c h e r  c o n f e r e n c e s  b e i n g  t h e  
m e t h o d  o f  r e p o r t i n g  m o s t  f r e q u e n t l y  u s e d  i n  c o m b i n a t i o n  w i t h  a n y  
o t h e r  m e t h o d .  
1 4  
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Table III 
PUPIL REPORTING PLANS PREFERRED BY PARENTS AND SCHOOL OFFICIAI.'3 
IN KING COUNTY EL&!ENTARY SCHOOLS 
Principals Faculties Parents Total 
Group 
No definite preference 3 16 9 28 
ABODE l 2 8 11 
S-UorH-M-L l l 2 
New Report Card and 
one Conference 2 l 3 
Two Report Cards and 
two Conferences 2 l 3 
Primary Formal Report l l 2 
Letter l l 
Letter and Rating 2 2 
Increase of Parent-Teacher 
Conferences l l 
Parent-Teacher Conferences 5 2 2 9 
Simplification l 
Totals 15 26 25 66 
T a b l e  I I I  r e v e a l s  t h a t ,  o f  t h e  g r o u p  r e p o r t i n g ,  f o r t y - t w o  
p e r  c e n t  p l u s  a r e  n o t  d e f i n i t e  a s  t o  t h e  t y p e  o f  r e p o r t i n g  t h e y  
w o u l d  c o n s i d e r  s a t i s f a c t o r y ,  s i x t e e n  a n d  t w o - t h i r d s  p e r  c e n t  p r e f e r  
A  B  C  D  E  r e p o r t s ,  a n d  o v e r  t h i r t e e n  a n d  s i x - t e n t h s  p e r  c e n t  p r e f e r  
c o n f e r e n c e s  b e i n g  u s e d .  F r O l l l  t h o s e  w h o  r e p o r t e d  i n  e a c h  g r o u p ,  
e i g h t y  p e r  c e n t  o f  t h e  p r i n c i p a l s  h a d  d e f i n i t e  p r e f e r e n c e ,  w h i l e  
t h e  f a c u l t y  g r o u p s  h a d  a l m o s t  t h i r t y - n i n e  p e r  c e n t ,  a n : l .  t h e  p a r e n t  
g r o u p  h a d  s i x t y - f o u r  p e r  c e n t  d e f i n i t e  p r e f e r e n c e .  
1 6  
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Other points of information contributed in the questionnaire 
showed the following. From the principal' s standpoint of satisfaction 
with their reporting program the results showed that only four schools 
were not using conferences and were satisfied with their reporting 
program; that conferences called as needed were satisfactory to nine 
but unsatisfactory to eleven; and that planned conferences were 
satisfactory to twelve. (Five were unsatisfied wi~h planned 
conferences but expressed a desire to extend their use in more grades 
or in number of conferences rather than omission of them.) 
Teachers commented on reporting practices desired with these 
remarks 1 l. No regulation report cards • 2. Eliminate note type 
report card. 3. Something more concrete for parents. 4. Not 
satisfied with primary reading level marks. 5. Get aw8'{ from report 
cards. 6. Less in quantity of written comments. 
Parents have expressed themselves in regard to reporting as 
follows: l. More understanding. 2. Majority satisfied with one 
letter and two conferences-few cry for A B C D. 3. Parents 
especially like conferences. 4. More frequent notification of 
poor work and recommendations for home study. 5. Something more 
definite on reports used. 6. Primary report of reading level has 
no meaning. 
The above survey represents a 73.5 per cent return from all 
King County Elementary Schools and can be considered as showing the 
g e n e r a l  p r o c e d u r e s  a n d  e x p r e s s i o n s  o f  t h e  K i n g  C o u n t y  E l e m e n t a r y  
S c h o o l s  a s  a  w h o l e .  
S t u d y  a n d  P l a n s  a t  D u w 8 1 l l i s h  
P a r e n t s  n e e d  a n d  w a n t  h e l p f u l  a n d  u n d e r s t a n d a b l e  r e p o r t s  o f  
1 8  
t h e i r  c h i l d r e n ' s  s c h o o l  l i f e  a s  i s  m a d e  e v i d e n t  i n  t h e  a b o v e  r e p o r t s  
a n d  s u r v e y s .  S t a r t i n g  w i t h  a  s u r e  c o n v i c t i o n  t h a t  t h e  r e p o r t i n g  
s y s t e m  c o u l d  b e  m o r e  b e n e f i c i a l  t o  t e a c h e r s ,  p a r e n t s ,  a n d  c h i l d r e n ,  
a n d  t h a t  t h e  p r i n c i p a l  i s  t h e  l e a d e r  o f  h i s  p a r t i c u l a r  s c h o o l  
c o m m u n i t y ,  t h e  a u t h o r  w o r k e d  i n  c l o s e  c o - o p e r a t i o n  w i t h  t h e  p r i n c i p a l  
i n  e v o l v i n g  a  c h a n g e  i n  t h e  r e p o r t i n g  p r o g r 8 1 l l  a t  D u w 8 1 l l i s h .  
P r o c e d u r e s  o f  I n t r o d u c i n g  a  P l a n  
A f t e r  t h e  p r i n c i p a l  a n d  t h e  a u t h o r  h a d  a c q u i r e d  a  b a c k g r o u n d  
o f  i n f o r m a t i o n ,  t h e  f o l l o w i n g  g e n e r a l  p l a n  o f  p r o c e d u r e  w a s  d e c i d e d  
u p o n :  1 .  i n t r o d u c t i o n  t o  t h e  s t a f f .  2 .  i n t r o d u c t i o n  t o  t h e  
p a r e n t s .  . 3 .  i n i t i a t i o n  o f  t h e  p l a n  e v o l v e d  o n  a n  e x p e r i m e n t a l  
b a s i s .  4 .  e v a l u a t i o n s  o f  t h e  e x p e r i m e n t .  
T h i s  p l a n  m e t  a t  l e a s t  p a r t i a J J . y  t h e  r e q u i r e m e n t s  f o r  c h a n g i n g  
a  s c h o o l  p r o g r 8 1 l l  a s  m a d e  b y  a  g r o u p  o f  s u p e r i n t e n d e n t s  w h o  r e p o r t e d  
p r o c e d u r e s  b y  w h i c h  r e p o r t  c a r d  c h a n g e s  w e r e  m a d e  i n  t h e i r  s c h o o l  
s y s t e m s .  T h e  c o n c l u s i o n s  o f  t h e  a b o v e - m e n t i o n e d  g r o u p  a r e :  
1 .  C o m m i t t e e s  o f  p r i n c i p a l s  a n d  t e a c h e r s  w e r e  o~en u s e d  t o  
d r a w  u p  s u g g e s t e d  f o r m s .  
2. Letters to parents in advance of the introduction of 
new forms and in establishing them for use. 
3. Group meetings of parents such as the P. T. A. are 
valuable mediums in making the change. 
4. Individual conferences with parents prior to the 
change helps to acquaint the parent with the new form 
and the reasons for making the change. 
5. Any change must have the support of the teaching staff 
if it is to be successfUl. 
6. Children must be informed of the change, and it must 
be understood by them. This is especially true in 
the upper grades. 
7. It is often easier to introduce new forms in the 
primary grades and gradually carry the change through 
the upper grades. 
s. It is very evident that radical changes in reporting 
practices must be preceded by a carefUl policy of 
public relations which makes the public aware of the 
need for alterations. This policy must be carried on 
for some time before the change and must be continued 
afterward if the plan is to be successfUl. No change 
should be made without making these preparations if 
cordial relations are to be maintained with the 
school patrons.6 
Orientation of the Principal 
In the orientation program of the principal and the author 
a wide baokground of knowledge concerning the program under study, 
its merits and defects, and how it compares to other possible 
programs was deemed necessary. The author prepared and presented 
6. llli·' pp. 147-48 
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a n  e x t e n s i v e  b i b l i o g r a p h y  f o r  r e a d i n g  b a c k g r o u n d ,  7  M u c h  r e a d i n g  
a n d  s t u d y  w a s  d o n e  t o  i n q u i r e  f ' u . r t h e r  i n t o  t h e  m e r i t s  a n d  w o r k i n g s  
o f  c o n f e r e n c e s .  
B e f o r e  p r o c e e d i n g  f ' u . r t h e r  i t  m a y  b e  w i s e  t o  s a y  t h a t  a n y  s u c h  
c h a n g e  o f  p r o g r a : m  n e e d s  t o p  a d m i n i s t r a t i v e  a p p r o v a l ,  T h i s  i s  h o w  
i t  c a : m e  a b o u t  i n  D u w a : m i s h .  T h r o u g h  c a m m i t t e e  w o r k  o f  a  p r e v i o u s  
y e a r  t h e  s u p e r i n t e n d e n t  a n d  p r i n c i p a l  b e c a : m e  i n t e r e s t e d  i n  t h e  
p o s s i b i l i t i e s  o f  u s i n g  p a r e n t - t e a c h e r  c o n f e r e n c e s  i n  r e p o r t i n g  t o  
p a r e n t s .  
T h i s  c O i l l l l l i t t e e  h a d  a t t e m p t e d  t o  r e v i s e  t h e  r e p o r t i n g  p r o g r a : m  
f o r  t h e  e n t i r e  d i s t r i c t .  W h e n  s o m e  o f  t h e  s u g g e s t e d  p r o c e d u r e s  
d i d  n o t  p r o v e  t o  b e  p r a c t i c a l  f o r  a l l  t h e  s c h o o l s  i n  t h e  d i s t r i c t ,  
t h e  p r i n c i p a l  a s k e d  i f  h e  m i g h t  w o r k  w i t h  h i s  o w n  f a c u l t y  i n  
p r e p a r i n g  a  r e p o r t i n g  p r o g r a m  f o r  t h e  D u w a m i s h  S c h o o l .  T h i s  
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c o n s e n t  w a s  g i v e n  a n d  t h e  p l a n  p r o c e e d e d  w i t h  a d m i n i s t r a t i v e  b a c k i n g .  
I n  a d d i t i o n  t o  t h e  b a c k g r o u n d  g a i n e d  f r o m  w i d e  r e a d i n g  t h e  
p r i n c i p a l  v i s i t e d  s c h o o l  s y s t e m s  w h i c h  w e r e  a l r e a d y  o r g a n i z e d  f o r  
r e p o r t i n g  t h r o u g h  t h e  u s e  o f  p a r e n t - t e a c h e r  c o n f e r e n c e s .  
A  v i s i t  t o  t h e  C h e l s e a  P a r k  S c h o o l  i n  a  n e i g h b o r i n g  d i s t r i c t  
p r o v i d e d  i n s i g h t s  i n t o  a  p a r e n t - t e a c h e r  c o n f e r e n c e  p r o g r a : m  b e i n g  
u s e d  i n  g r a d e s  o n e  t h r o u g h  s i x .  O t h e r  n e a r b y  s c h o o l s  w e r e  c o n t a c t e d ,  
7 .  B i b l i o g r a p h y  o f  r e a d i n g  m a t e r i a l s  p r e s e n t e d  i n  A p p e n d i x .  
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Talks with teachers of the Boulevard Park School gave comparative 
information since their program of conferences extended through 
grade three only. A third visit took the principal to the McMicken 
Heights School where the program was similar to that of the 
Boulevard Park School. From them he received some record forms 
to use in conferencing, and information for an evaluational program. 
After the principal bad taken these steps to prepare himself 
and felt confident that the reporting plan he bad studied was wort~ 
of further consideration, he was ready to study it with his faculty. 
Introduction to the Staff' 
Perhaps all principals and many teachers have had the experience 
of' meeting parents, somet:lllles by request, to solve a definite problem 
that has risen and blocked future favorable progress. These meetings 
usually result in better understanding between teacher and parent, 
parent and child, and child and teacher, and also in marked progress 
on the part of' the child. These situations give the Principal an 
opening wedge to discuss reporting practices and problems during 
casual conversations with the teachers. 
Shortly after the faculty of' the Duwamish School had been thus 
set to thinking about some change in the reporting program, the 
teacher's meeting bulletin contained this note: 
"The agenda f'or this meeting will provide time f'or 
an infol'l!lal discussion on evaluating and guiding pupils." 
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A s  a  r e s u l t  o f  t h e  a b o v e  m e n t i o n e d  d i s c u s s i o n  i n  t h e  t e a c h e r s '  
m e e t i n g ,  i t  w a s  s u g g e s t e d  t h a t  m a t e r i a J . s  w h i c h  w o u l d  g i v e  i n f o r m a t i o n  
f o r  c o m p a r i s o n s  o f  r e p o r t i n g  p r o g r a m s  a n d  t r e n d s  w e r e  t o  b e  s t u d i e d  
b e f o r e  t h e  n e x t  m e e t i n g .  H e l p s  w e r e  f o u n d  i n  r e f e r e n c e s  f r o m  t h e  
e x t e n d e d  b i b l i o g r a p h y  g i v e n  i n  t h e  A p p e n d i x .  
R e p o r t s  g i v e n  d u r i n g  f o l l o w - u p  m e e t i n g s  a r e  h e r e  s u m m a r i z e d :  
F a l l a c i e s  i n  U s e  o f  A  B  C  D  E  M a r k s  
l .  A n y o n e  c a n  t e l l  f r o m  t h e  m a r k  a s s i g n e d  w h a t  t h e  s t u d e n t ' s  
l e v e l  o f  a c h i e v e m e n t  i s  o r  w h a t  p r o g r e s s  h e  h a s  m a . d e .  
2 .  A  s t u d e n t  c a n  a c h i e v e  a : r r y  m a r k  h e  wishes~if h e  i s  
w i l l i n g  t o  m a k e  t h e  e f f o r t .  
3 .  T h e  s t u d e n t ' s  s u c c e s s  i n  h i s  a f t e r - s c h o o l  l i f e  c o m p a r e s  
f a v o r a b l y  w i t h  h i s  s u c c e s s  i n  s c h o o l .  
{ S c h o o l ' s  c o n c e r n  s h o u l d  b e  t h a t  t h e  s t u d e n t  w h o  h a s  
c e r t a i n  a b i l i t i e s  s h o u l d  a c t u a l l y  u t i l i z e  t h o s e  a b i l i t i e s . )  
4 .  T h e  s t u d e n t • s  m a r k  i s  c o m p a r a b l e  t o  t h e  w o r k e r • s  p a y  
c h e c k .  
5 .  T h e  c o m p e t i t i v e  m a r k i n g  s y s t e m  p r o v i d e s  a  w o r t h - w h i l e  
a n d  j u s t i f i a b l e  i n t r o d u c t i o n  t o  c o m p e t i t i v e  a d u l t  l i f e .  
( T h e  s c h o o l  b y  i t s  m a r k i n g  p r a c t i c e s  i s  d o i n g  m u c h  t o  
p r o m o t e  t h e  d e v e l o p m e n t  o f  a n t i s o c i a l  a t t i t u d e s  a n d  
p r a c t i c e s .  A  d e s i r e  t o  w i n  e v e n  a t  t h e  e x p e n s e  o f  
o t h e r s  c a n n o t  b e  c o u n t e n a n c e d  a s  a  d e s i r a b l e  e d u c a t i o n a l  
a t t i t u d e .  T h e  c o m p e t i t i o n  o f  u n e q u a l s  d o e s  n o t  p r o v i d e  
a  f a i r  b a s i s  f o r  d e t e n n i n i n g  p e n a l t i e s  o r  t h e  g r a n t i n g  
o f  h o n o r s .  T h e r e  i s  p l e n t y  o f  o p p o r t u n i t y  f o r  t h e  
u t i l i z a t i o n  o f  c o m p e t i t i v e  m o t i v e s  i n  a  l e g i t i m a t e  
m a n n e r .  T h e  c o m p e t i t i o n  o f  t h e  s t u d e n t  w i t h  h i s  p r e v i o u s  
r e c o r d  a n d  a t t e m p t s  t o  a c h i e v e  i n  t e r m s  o f  h i s  a b i l i t y  
p r o v i d e  o p p o r t u n i t i e s  f o r  t h e  a p p l i c a t i o n  o f  c o m p e t i t i v e  
i n t e r e s t s .  T h e  e n c o u r a g e m e n t  o f  c o m p e t i t i o n  b y  i n d i v i d u a l s  
o f  u n e q u a l  a b i l i t y ,  h o w e v e r ,  i s  u n f a i r ,  d o e s  n o t  c o n f o r m  
t o  m e n t a J .  h e a l t h  p r a c t i c e s ,  a n d  i s  n e g a t i v e  i n  m a n y  o f  
i t s  r e s u l t s .  
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Although it is true that competition is a basic force 
in adult living, it would not be diffioult, if we 
look at the results, to justify greater emphasis 
on the importance of cooperation-and the school 
would be a good place to begin. It might well be 
given greater emphasis in the school through the 
prOlllOtion of cooperative activities, planning, evaluation, 
and in many other weys. ) 
6. School marks can be used as a means to an end without 
their becoming thought of by students as ends in 
themselves. 
(The emphasis given to marks by most teachers in most 
schools tends ultimately to convince the student 
that the mark, rather than what it is supposed to 
represent, is the most important outcome of learning. 
To achieve a higher mark than might be otherwise 
assigned, some students who are normally honest do 
not hesitate to resort to dishonest practices.)8 
Further dissatisfaction with report cards using letter markings 
was brought out in this report. 
Trends in Reports to Parents 
l. Growing dissatisfaction of a system which compares 
one child with another. 
2. Away from percentage markings to fewer groupings, 
3. Reports to include traits other than subject matter. 
4. Use of descriptive rather than quantitative (ABC) 
reports. 
5. Formal reports being replaced by notes and letters. 
6. Attempt to analyze objectives of school. 
7. Reports sent less frequently. 
8. Wrinkle, W. L., Improving Marking and Reporting Practices in 
Elementary and Secondary Schools, Rhinehart and Campany, New York, 
1947, PP• 36-49. 
8 .  A t t e n d a n c e  c o n t i n u e s  t o  b e  i m p o r t a n t  i t e m  o n  c a r d s .  
9 .  P a r e n t s  a s k e d  t o  t a k e  p a r t  i n  b u i l d i n g  r e p o r t  c a r d s .  9  
P a r e n t - T e a c h e r  C o n f ' e r e n c e s  
I f  w e  w e r e  t o  l i m i t  o u r  s t u d y  e x c l u s i v e l y  t o  t h e  
r e p o r t i n g  f u n c t i o n s  o f  m a r k i n g  a n d  r e p o r t i n g ,  t h e  c o n f ' e r e n c e  
p l a n  w o u l d  a p p a r e n t l y  b e  e x c e l l e n t ,  f o r  t h e  l i k e l i h o o d  o f  
m i s u n d e r s t a n d i n g  i s  r e d u c e d  i n  f a c e - t o - f a c e  c o n v e r s a t i o n .  
T h e  t e a c h e r  a n d  e i t h e r  o r  b o t h  o f  t h e  s t u d e n t ' s  p a r e n t s ,  
a n d  p e r h a p s  a t  t i m e s  e v e n  t h e  s t u d e n t  w o u l d  g e t  t o g e t h e r ,  
s i t  d o w n  a n d  t a l k  t h i n g s  o v e r .  I f  t h e  t e a c h e r  s a i d  
" J o h n n y  g o t  a  D , "  J o h n n y ' s  m o t h e r  c o u l d  a s k  w h y  d i d n ' t  h e  
g e t  a  c .  I f  t h e  t e a c h e r  s u d  H J o h n n y • s  c i t i z e n s h i p  n e e d s  
t o  b e  i l n p r o v e d , "  t h e  p a r e n t  c o u l d  c o u n t e r  w i t h  " W h a t  h a s  h e  
b e e n  d o i n g  t h a t  h e  s h o u l d n ' t  d o ? "  o r  " W h a t  s h o u l d  h e  d o  
t o  i m p r o v e  h i s  c i t i z e n s h i p ? "  
G e t t i n g  p a r e n t s  a n d  t e a c h e r s  t o g e t h e r ,  o f  c o u r s e ,  i s  
a  g o o d  p r a c t i c e  e n t i r e l y  a p a r t  f r o m  r e p o r t i n g .  T h e  t e a c h e r  
c a n  w o r k  m o r e  e f f e c t i v e l y  w i t h  a  y o u n g s t e r  i f  h e  k n o w s  t h e  
y o u n g s t e r ' s  h o m e  b a c k g r o u n d ,  h i s  p a r e n t s ,  w h a t  h e  d o e s  
o u t s i d e  o f  s c h o o l ,  w h a t  p r o b l e m s  t h e  p a r e n t s  h a v e ,  a n d  a  
d o z e n  o t h e r  t h i n g s .  A n d  t h e  p a r e n t s  c a n  h e l p  t h e  s c h o o l  
i f  t h e y  k n o w  w h a t  i t  i s  t r y i n g  t o  d o  a n d  w h a t  s u c c e s s e s  
a n d  d i f f i c u l t i e s  i t  i s  h a v i n g .  
A l t h o u g h  t h e  c o n f ' e r e n c e  p l a n  i s  e f f e c t i v e  f o r  r e p o r t i n g  
p u r p o s e s  a n d  i s  h i g h l y  d e s i r a b l e  e n t i r e l y  a p a r t  f r o m  t h e  
r e p o r t i n g  f u n c t i o n ,  i t  d o e s  n o t  r e s u l t  i n  a  r e c o r d .  A n d  
t h e  s c h o o l  h a s  t o  m a i n t a i n  r e c o r d s .  T h e r e f o r e ,  i t  c a n n o t  
b e  t h o u g h t  o f  a s  a  s u b s t i t u t e  f o r  c o n v e n t i o n a l  r e p o r t i n g  
p r a c t i c e s .  R e p o r t s  f o r  s c h o o l  r e c o r d  p u r p o s e s  w o u l d  s t i l l  
h a v e  t o  b e  m a d e  b y  t h e  t e a c h e r .  
T h e  c o n f e r e n c e  p l a n  i s  w o r k a b l e  o n l y  i n  s i t u a t i o n s  i n  
w h i c h  o n e  t e a c h e r ,  t h e  o n e  w h o  i s  h a v i n g  t h e  c o n f ' e r e n c e  
w i t h  t h e  s t u d e n t ' s  p a r e n t s  w o r k s  w i t h  t h e  s t u d e n t  a l l  o f  
t h e  d a y  o r  m o s t  o f  i t .  T h e  p l a n  i s ,  t h e r e f o r e ,  p r a c t i c a l  
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9 .  F r o m  n o t e s  t a k e n  i n  E d .  1 4 3  c l a s s  a t  C e n t r a l  W a s h i n g t o n  C o l l e g e  
o f  E d u c a t i o n ,  S U l l l D l e r  o f  1 9 5 1 .  
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only in undepartmentalized school progr8lllB, which means 
generally the lower eleven grades. Of course, the grade 
teacher or the core teacher could prepare for a conference 
by talking with the student•s other teachers. If this is 
done the time expenditure is increased. 
The most serious objection to the conference plan is 
that it demands a heavy time investment. Even though the 
time spent is well spent, reporting is regarded as a 
regular part of the teacher•s day in addition to his 
regular teaching load. Of course, if conferences with 
parents could be included as a part of his aa;y•s work, 
the conference plan would be practical. 
A fourth obstacle in the effective working of the 
conference plan is that not many parents would take time 
for conferences with their youngster•s teacher. True, in 
the lower elementary grades parents do, or generally the 
mother does. But as the youngster gets older and moves 
on up in the school organization, for a number of reasons 
visiting the school seems to become less important.10 
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The report on Parent-Teacher Conferences by Hubert c. Armstrong 
is as follows 1 
Discussions between teachers and parents of the aims 
and methods of education in general, and of the welfare of 
their own children in particular, is an essential part of 
public education in a self-ruling society. 
Both the teacher and his parents interpret the child 
to themselves in terms of their own experiences. Parents 
cannot know what sort of person the teacher thinks the 
child is unless they talk with the teacher; and teachers 
can learn to know the child through the parents• eyes only 
by talldng with and becoming aware of the attitudes of parents. 
The focus of parent-teacher conferences is the relation-
shop of the teacher, child and parents. Almost anything 
can be accampllshed for the child if those relB.tionships 
are such that friendliness and understSJJding predominate. 
10. Wrinkle, W. L., .2ll.• .21!·• pp. 53-54. 
I f  t h e  t e a c h e r  k n o w s  a n d  c a n  s t a t e  s i m p l y  i n  t e r m s  o f  
a  v e r y  f e w  p o i n t s  t h e  r e s u l t s  s h e  h o p e s  t o  s e c u r e  i n  t h e  
c h i l d r e n ,  a n d  h o w  s h e  e x p e c t s  t o  d o  s o ,  m o s t  p a r e n t s  w i l l  
w e l c o m e  t h e  d i s c u s s i o n .  
P a r e n t s  a r e  p a r t i c u l a r l y  s e n s i t i v e  t o  t h e  t a l e n t s ,  
s h o r t c o m i n g s ,  a n d  b e h a v i o r  o f  t h e i r  o w n  c h i l d r e n .  U s u a l l y  
t h e i r  o p i n i o n  o f  e d u c a t i o n  i n  g e n e r a l  i s  a f f e c t e d  b y  w h a t  
a n d  h o w  t h e i r  c h i l d r e n  a r e  t a u g h t .  
P a r e n t s  s h o u l d  k n o w  w h a t  t e a c h e r s  e x p e c t  o f  c h i l d r e n .  
T h i s  i s  e s p e c i a l l y  t r u e  i f  a  c h i l d  i s  d i f f i c u l t  t o  m a n a g e ,  
o r  i f  h e  i s  c o n s p i c u o u s l y  d i f f e r e n t  i n  s o m e  o t h e r  w a y .  
F r e q u e n t l y  a  d i s c u s s i o n  o f  p r a c t i c e s  w i l l  r e s u l t  i n  t h e  
p a r e n t s •  u n d e r s t a n d i n g  o f  m e t h o d s  u s e d  a t  s c h o o l ,  a n d  t h e  
t e a c h e r ' s  u n d e r s t a n d i n g ,  i n  t u r n ,  o f  w h a t  d i s c i p l i n a r y  
m e t h o d s  a r e  u s e d  a t  h o m e .  
P a r e n t s  s h o u l d  k n o w  w h a t  a  c h i l d  i s  d o i n g  a t  s c h o o l .  
T h i s  c a n  b e  d o n e  m o s t  e a s i l y  i f  e x a m p l e s  o f  t h e  c h i l d ' s  w o r k ,  
b o o k s  h e  u s e s ,  t h e  p r o j e c t s  h e  h a s  h a d  a  p a r t  i n ,  t h i n g s  
h e  h a s  m a d e ,  c o l l l l l l i t t e e s  h e  i s  o n ,  o t h e r  c h i l d r e n  h e  i s  
w o r k i n g  w i t h - n o t  t h e  s e c t i o n  h e  i s  w o r k i n g  i n - a r e  b r o u g h t  
o u t  i n  a  m a t t e r - o f - f a c t  w a y  d u r i n g  t h e  v i s i t  o f  a  p a r e n t  
t o  t h e  s c h o o l .  
P a r e n t s  s h o u l d  k n o w  t h e  t e a c h e r •  s  o p i n i o n  o f  w h a t  t h e  
c h i l d  n e e d s  f o r  f u r t h e r  d e v e l o p m e n t .  A  t e a c h e r  c a n  i n d i c a t e  
w h a t  t y p e s  o f  w o r k  w i l l  b e  e n c o u n t e r e d  i n  t h e  n e x t  g r a d e ,  
w h a t  a r e  t h e  c h i l d ' s  n e e d s  f o r  i m p r o v e m e n t ,  a n d  p a r t i c u l a r l y  
w h a t  a r e  t h e  c h i l d ' s  m o s t  p r o m i s i n g  p o s s i b i l i t i e s .  
T h e  t e a c h e r  s h o u l d  b e  h e l f l e d  t o  s e e  t h e  c h i l d  a s  a  
m e m b e r  o f  a  f a m i l y ,  a n d  a  C O l l l l l l u n i  t y .  I n  t h i s  a r e a  a  t e a c h e r  
c a n n o t  p r e s s  i n q u i r i e s  w i t h o u t  t r e s p a s s i n g .  S h e  m a y ,  
h o w e v e r ,  i n s p i r e  a n  u n l i m i t e d  a m o u n t  o f  w e l l - p l a c e d  
c o n f i d e n c e .  T h e  a t t i t u d e  o f  o n e  p a r e n t  t o w a r d  b e i n g  
q u e s t i o n e d  w a s  s t a t e d  t h u s ,  " I  d o n ' t  m i n d  t e l l i n g  a l m o s t  
a n y t h i n g ,  b u t  I  d o n •  t  w a n t  t o  b e  a s k e d . "  A  t e a c h e r  m a y  
l e a r n  o f  v e r y  i m p o r t a n t  f a c t o r s  t h a t  a r e  a f f e c t i n g  a  c h i l d ' s  
p l a y m a t e s ,  r e l a t i v e s ,  g a n g s ,  c l o s e  f r i e n d s h i p s ,  m e y  b e  
d i s c o v e r e d  t h a t  a r e  w o r t h  d i s c u s s i n g  i n  s o m e  d e t a i l .  T h e  
i n t e r e s t ,  a b i l i t i e s ,  s k i l l s ,  a c t i v i t i e s  t h a t  c h a r a c t e r i z e  
a  c h i l d  
1  
s  d a i l y  l i f e  n e e d  t o  b e  k n o w n  i n  a  g e n e r a l  w e y  s o  
t h a t  h i s  s c h o o l  l i f e  m a y  h e l p  h i m  t o  t h i n k  t h r o u g h  s o m e  o f  
h i s  o w n  m a t t e r s  o f  c o n c e r n .  
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Good public relations are a result rather than an 
aim of conferences. When parents inquire about school 
matters which are not kno"llll, a cordial gesture would be 
to secure information oneself and later inform the parent. 
(Don 1 t send to someone else.) 
It should be one of the major purposes of school-
parent conferences to help parents know and understand 
not only ideas of education; but also the facts, 
conditions, problems, rights, and limitations that 
characterize education today. Parents should feel that 
they are on the inside of the situation, if we are to 
have community schools and really democratic education. 
They should feel that they are a part of the schools. 
Occasionally a parent gives the impression he wishes to 
dictate to the schools. It is his defense against 
professional authoritarianism and administrative dicta-
torial pollcy.ll 
After .the Duwamish faculty bad discussed these reports they 
agreed to try out the conference plan of reporting, provided that 
parents could be informed well enough so that they would be willing 
to participate in this experimental program. 
We realized that many problems were yet to be solved and that 
many questions would be asked us such as when conferences could 
be held, the time they would consume, what would be discussed, 
and many more. 
Samplings of what other schools were doing gave us some ideas. 
The Maury School, Richmond, Virginia, evaluates its 
teaching and learning at weekly teacher-parent conference 
periods. A preliminary group meeting to which all are 
invited is held in the auditorium. Here cOllllllunity problems 
as well as child develoPIJlent problems are discussed. This 
is followed by meeting in the classroOl!l with those who have 
appointments •••• During these private conferences, they 
discuss the progress and needs of the child. Discussion of 
ll. Bristow, N. s., "Variety in Reporting to Parents,° California 
Journal of Elementary Education, XL (August, 1942) pp. 31-36. 
27 
t h i s  t y p e  b r i n g s  a b o u t  m u c h  b e t t e r  u n d e r s t a n d i n g  o f  t h e  c h i l d ' s  
d e v e l o p m e n t - p h y s i c a l
1  
_ m e n t a l ,  a n d  s o c i a l ,  t h a n  r e p o r t  c a r d s  
h a v e  b e e n  a b l e  t o  d o  •  . u  
A n o t h e r  h e l p f u l  r e f e r e n c e  g a v e  u s  i n f o r m a t i o n  o n  s e v e r a l  
p r o b l e m s ,  I t  s t a t e s :  
A  r e c e n t  s u r v e y  s h o w e d  t h a t  m o r e  t h a n  o n e - h a l f  o f  t h e  
t e a c h e r s  h e l d  a l l  o f  t h e i r  c o n f e r e n c e s  w h e n  t h e  c h i l d r e n  
w e r e  n o t  a t  s c h o o l .  T h e  r e m a i o o e r  h a d  s o m e  d u r i n g  s c h o o l  t i m e .  
I t  a l s o  s h o w e d  t h i r t y  m i n u t e s  i s  t h e  a v e r a g e  a m o u n t  o f  t i m e  
c o n s w n e d  p e r  c o n f e r e n c e .  
S o m e  p a r e n t s  e x p r e s s e d  c o n c e r n  a b o u t  t h e  c o n f e r e n c e s  
f o r  f e a r  t h a t  t h e y  w o u l d  n o t  k n o w  t h e i r  c h i l d ' s  s t a t u s  i n  
r e a d i n g ,  w r i t i n g ,  a n d  a r i t h m e t i c ,  T h i s  p r o b l e m  h a s  b e e n  
m e : t ;  e a s i l y .  T h e  r e s u l t s  o f  s t a n d a r d i z e d  t e s t s  a r e  a l w a y s  
a v a i l a b l e  t o  p a r e n t s .  T h e y  g i v e  a  m o r e  d e f i n i t e  a n s w e r  
r e g a r d i n g  t h e  c h i l d ' s  p l a c e m e n t  t h a n  c o u l d  a  t r a d i t i o n a l  
r e p o r t  c a r d .  
T h r e e  i n - s e r v i c e  p r o g r a m s  w e r e  p r e s e n t e d :  s t u d y  
g r o u p s  a n d  w o r k s h o p s ;  r e c o r d i n g s ;  a n d  w o r k  s t u d y  p r o g r a m s . 1 3  
I n f o r m a t i o n  a b o u t  r e a s o n s  f o r  c o n f e r e n c e s  a n d  h o w  o f t e n  t h e y  
w e r e  h e l d  w a s  g a t h e r e d  f r o m  t h e  f o 1 1 o w i n g  r e f e r e n c e :  
F e e l i n g  t h a t  a  b e t t e r  u n d e r s t a n d i n g  e m e r g e s  a n d  a  
h a p p i e r  r e l a t i o n s h i p  b e t w e e n  h o m e  a n d  s c h o o l  c a n  b e  f o s t e r e d  
b y  t h i s  m e a n s ,  a n  i n c r e a s i n g  n u m b e r  o f  e d u c a t o r s  a r e  
f a v o r i n g  t h e  t e a c h e r - p a r e n t  c o n f e r e n c e  m e t h o d  o f  r e p o r t i n g  
p u p i l  p r o g r e s s  t o  p a r e n t s ,  
I n g l e w o o d  C i t y  u s e s  c o n f e r e n c e s  w i t h  a  f i n a l  r e p o r t  
f o r m .  •  •  ,  S a n  B e r n a r d i n o  C o u n t y  u s e s  t e a c h e r - p a r e n t  
c o n f e r e n c e s  t h e  f i r s t  a n d  t h i r d  q u a r t e r s  w i t h  w r i t t e n  
r e p o r t s  ( c h e c k s  a n d  t e a c h e r  n o t e s )  t h e  s e c o n d  a n d  f o u r t h  
q u a r t e r s ,  
1 2 .  N .  E ,  A . ,  2 2 •  i l l • ,  P •  1 8 6 .  
1 3 .  C u t r i g h t ,  P .  B . ,  2 2 •  c i t . ,  P •  2 6 6 - 6 9 .  
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They emphasize use of a Teacher•s conference guide--
a bulletin prepared by a joint committee of supervisors 
and teachers summarizing goals and objectives in each area 
of a child's total school experiences.14 
In reading from the extended bibliography the author found 
two books that he thought would be very helpfUl to the faculty 
in preparing themselves for conferencing regardless of whether 
the reporting by conference plan was adopted or not. Re suggested 
that the principal purchase copies for the faculty library to 
facilitate the teachers• preparation for their part in the conference 
plan. These purchases were made: 
1. Strang, Ruth, Reporting ~ Parents, one copy. 
2. D•Evelyn, Katherine E., Individual Parent-Teacher 
Conferences, three copies. 
From the latter book mimeographed copies of nGenersl Guides 
for Conferences" were made and placed in the hands of each teacher 
for constant and quick reference. The list follows: 
General Guide for Conferences 
1. Responsibility for the success or failure of a conference 
rests primarily with the teacher. It is well to remember 
that success is relative, and each conference must be 
judged according to its own circumstances and results. 
2. It is well to arrange for no interruptions during a 
conference. Nothing is more disturbing to the serious 
efforts of trying to think through a problem than to be 
interrupted at a crucial moment. 
14. McDaniel, Inga c., .QP• cit., pp. 168-70. 
3 .  I t  i s  e a s i e r  t o  b u i l d  a  c o o p e r a t i v e  r e l a t i o n s h i p  i f  
t h e  t e a c h e r  i s  n o t  s e a t e d  b e h i n d  a  d e s k .  B e h i n d  a  
d e s k  t h e  t e a c h e r  i s  i n  t h e  p l a c e  o r  a u t h o r i t y ,  n o t  
p a r t n e r s h i p .  
4 .  T h e  t e a c h e r • s  g r e e t i n g  s h o u l d  b e  f r i e n d l y  a n d  r e l a x e d .  
I f  h e  i s  h u r r i e d  o r  t e n s e ,  t h e  p a r e n t  w i l l  k n o w  i t .  
I t  i s  d i f f i c u l t  t o  d i s c u s s  a  p r o b l e m  w i t h  s o m e o n e  w h o  
l o o k s  a s  i f  h e  w i s h e d  y o u  w e r e  n o t  t h e r e ,  o r  w o u l d  
s o o n  l e a v e .  
5 .  L i s t e n ,  a n d  t h e n  l i s t e n  s o m e  m o r e ,  T h e  t e a c h e r  d i d  
n o t  i n v i t e  t h e  p a r e n t  i n  o r d e r  t o  d e l i v e r  a  l e c t u r e  
t o  h i m ,  b u t  t o  g e t ,  a s  w e l l  a s  t o  g i v e ,  h e l p .  
E n c o u r a g e  t h e  p a r e n t  t o  t a l k ,  a n d  t h e n  l i s t e n  t o  
w h a t  h e  h a s  t o  s a y .  
6 .  F i n d  o u t  h o w  t h e  p a r e n t  i s  t h i n k i n g  a n d  f e e l i n g  a b o u t  
h i s  c h i l d .  T h i s  i s  i m p o r t a n t ,  b e c a u s e  t h e  t e a c h e r  
c a n n o t  u n d e r s t a n d  t h e  c h i l d • s  b e h a v i o r  u n t i l  h e  k n o w s  
t h e  p a r e n t • s  a t t i t u d e .  
7 .  I f  a  p a r e n t  s a y s  h e  i s  w o r r i e d  a b o u t  h i s  c h i l d ' s  
b e h a v i o r ,  f o l l o w  t h r o u g h .  F i n d  o u t  w h y  h e  i s  w o r r i e d ,  
T h e  t e a c h e r  s h o u l d  n o t  a s s u m e  t h a t  h e  k n o w s  w h y .  H e  
a n d  t h e  p a r e n t  m a y  n o t  f e e l  t h e  s a m e  w a y  a b o u t  t h e  
c h i l d .  
S .  I f  a  p a r e n t  g i v e s  w h a t  h e  t h i n k s  i s  t h e  r e a s o n  f o r  a  
c h i l d ' s  b e h a v i o r ,  a c c e p t  i t ,  a n d  l e a d  t h e  d i s c u s s i o n  
o n  t o  t h e  c o n s i d e r a t i o n  o r  o t h e r  p o s s i b l e  c a u s e s .  
B e h a v i o r  i s  t h e  r e s u l t  o r  m a n y  c a u s a t i v e  f a c t o r s ,  
n o t  o n e .  
9 .  I f  a  p a r e n t  s u g g e s t s  a  p l a n  o r  a c t i o n ,  a c c e p t  i t  i f  
a t  a l J .  p o s s i b l e  t o  d o  s o .  I t  i s  b e t t e r  f o r  t h e  p a r e n t  
t o  t r y  i t  t h a l l  f o r  t h e  t e a c h e r  t o  f o r c e  o n e  o r  h i s  o w n .  
O n e  o f  t h e  g o a l s  i n  p a r e n t  c o u n s e l i n g  i s  t o  t r y  t o  g e t  
t h e  p a r e n t  t o  t a k e  t h e  i n i t i a t i v e .  I r  t h e  p a r e n t • s  
p l a n  f a i l s ,  i t  i s  a l w a y s  p o s s i b l e  t o  s u g g e s t  o t h e r s  
t h a t  m a y  s t r i k e  n e a r e r  t o  t h e  r o o t  o r  t h e  d i f f i c u l t y .  
1 0 ,  I f  t h e  p a r e n t  c a n n o t  s u g g e s t  r e a s o n s  f o r  a  c h i l d ' s  
b e h a v i o r ,  o r  p l a n s  o r  a c t i o n  t o  d e a l  w i t h  i t ,  t h e  
t e a c h e r  m i g h t  s u g g e s t  a l t e r n a t i v e s  f o r  j o i n t  c o n s i d e r -
a t i o n ,  " T h i s  m i g h t  b e  a  p o s s i b i l i t y .  W h a t  d o  y o u  
t h i n k ?  Y o u  k n o w  a l l  t h e  f a c t s  o f  t h e  s i t u a t i o n  b e t t e r  
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than I do. 11 Or, 11We might try this and see what 
happens. It may- take us awhile to find the source 
of the difficulty. 11 Such an approach makes the parent 
a participator in the final decision for tentative 
plans, and leads to discussion that helps him to 
accept the plan as his ow. 
11. It does not help to argue with a parent. Arguing 
will arouse resentment and resistance. 
12. It is better not to assume that a parent wants help 
or advice. Such assumption usually brings resistance, 
because it implies a form of criticism. 
1.3. Most Parents cannot be objective about their own 
children. Therefore, do not cricize, either directly 
or indirectly. Criticism is fatal to the building of a 
cooperative relationship. 
14. Avoid giving direct advice when the parent gives a 
statement of his problem and then leans back, saying, 
"Tell me what to do." Let any- advice or suggestions 
grow out of mutual discussion and a growing insight 
on the part of the parent into the reasons for the 
behavior. 
15. Do not get ahead of the parent in his thinking. In 
other words, the teacher should not try to push his 
thinking onto a parent before the parent is ready to 
see it through a process of discussion and mutual 
thinking. 
16. Try to be aware of sensitive spots, and avoid embarras-
sing the parent by noting facial expressions, gestures, 
and voice. These all give a clue to the parent•s 
emotions. 
17. Be accepting. That is, accept anything the parent 
tells you without showing surprise or disapproval. If 
the teacher cannot do this, he will not get an honest 
picture of the parent's attitudes and feelings. 
18. The teacher should be ready to recognize problems that 
are so difficult as to prevent him from giving sufficient 
help to the parent. Parents with complex emotional 
problems should be referred to the consulting psycholo-
gist or guidance specialist on the staff, who in turn 
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w i l l  r e f e r  t h e  i n d i v i d u a l  t o  a  p s y c h i a t r i s t  i f  t h e r e  i s  
s u c h  n e e d .  I f  t h e r e  i s  n o  o n e  o n  t h e  s c h o o l  s t a f f  t o  
w h o m  t h e  t e a c h e r  c a n  r e f e r ,  h e  s h o u l d  t r y  t o  h a v e  
a v a i l a b l e  t h e  n a m e s  o f  s p e c i a l i s t s  i n  t h e  c o m m u n i t y .  
I n  r e f e r r i n g ,  i t  i s  e a s y  t o  s e y ,  " I  w i s h  I  c o u l d  h e l p  
y o u ,  b u t  I  f e e l  y o u  n e e d  m o r e  h e l p  t h a n  I  c a n  g i v e  y o u .  
I  h a v e  t h e  n a m e s  o f  t w o  o r  t h r e e  c o n s u l t a n t s  i f  y o u  
w i s h  t h e m ,  o r  y o u  m a y  k n o w  s o m e o n e  y o u r s e l f . "  
I f  t h e  t e a c h e r  i s  i n  a  c o m m u n i t y  w h e r e  t h e r e  i s  n o  o n e  
t o  w h o m  h e  c a n  r e f e r  t h e  p a r e n t ,  h e  c a n  d o  h i s  b e s t  i n  
e a s i n g  t h e  t r o u b l e s o m e  b e h a v i o r  s y m p t o m s  i n  t h e  c h i l d ,  
b u t  h e  s h o u l d  n o t  l e t  t h e  p a r e n t  b e c o m e  i n v o l v e d  i n  
p o u r i n g  o u t  h i s  e m o t i o n s  r e p e a t e d l y .  I t  w i l l  n o t  h e l p  
t h e  p a r e n t  b e y o n d  g i v i n g  t h e  t e m p o r a r y  r e l i e f  o f  t e n s i o n  
t h a t  c o m e s  f r o m  t e l l i n g  y o u r  t r o u b l e s  t o  a n y  g o o d  
l i s t e n e r .  T h i s  r e l i e f  i s  n e c e s s a r y ,  b u t  u n l e s s  t h e  
t e a c h e r  c a n  h e l p  t h e  p a r e n t  g o  o n  t o  c o n s t r u c t i v e  
p l a n n i n g ,  h e  i s  n o t  g i v i n g  r e a l  h e l p .  
1 9 .  I t  i s  h e l p f U l  t o  t r y  t o  c l o s e  t h e  c o n f e r e n c e  o n  a  
c o n s t r u c t i v e ,  a  p l e a s a n t ,  o r  f o r w a r d - g o i n g  n o t e ,  s u c h  
a s  a  p l a n  f o r  f U r t h e r  c o n s u l t a t i o n ,  a  d e f i n i t e  d a t e  
f o r  t h e  n e x t  c o n f e r e n c e ,  a  s t a t e m e n t  o f  e n c o u r a g e m e n t  
o r  r e a s s u r a n c e ,  a  s t a t e m e n t  o f  a  p l a n  f o r  c o o p e r a t i v e  
a c t i o n .  
I f  i t  i s  p o s s i b l e  t o  s t a t e  o n e  b a s i c  i m p l i c a t i o n  b r o u g h t  
o u t  b y  t h e  v a r i o u s  c o u n s e l i n g  t e c h n i q u e s ,  i t  i s  t h i s :  
S u c c e s s f U l  c o u n s e l i n g  d e p e n d s  o n  t h e  r e l a t i o n s h i p  b e t w e e n  
t h e  p a r e n t  a n d  t h e  t e a c h e r .  I t  m u s t  b e  a  r e l a t i o n s h i p  t h a t  
p e r m i t s  t h e  p a r e n t  t o  e x p r e s s  h i s  t h o u g h t s  a n d  f e e l i n g s  w i t h  
t h e  k n o w l e d g e  t h a t  h e  w i l l  b e  l i s t e n e d  t o  a n d  u n d e r s t o o d  b y  
a  s y m p a t h e t i c  a n d  a c c e p t i n g  p e r s o n ,  w h o  i n  u n d e r s t a n d i n g  a n d  
a c c e p t i n g  h e l p s  h i m  i n  t u r n  t o  u n d e r s t a n d  a n d  a c c e p t  b o t h  
h i m s e l f  a n d  h i s  c h i l d .  I n  t h o s e  i n s t a n c e s  w h e r e  s u c h  a  
r e l a t i o n s h i p  w a s  e s t a b l i s h e d  t h a t  t h e  p a r e n t  a n d  t h e  t e a c h e r  
m o v e d  o n  t o g e t h e r  t o  i n t e l l i g e n t  a n d  c o n s t r u c t i v e  p l a n n i n g  
f o r  t h e  c h i l d . 1 5  
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1 5 .  I n d i v i d u a l  P a r e n t - T e a c h e r  C o n f e r e n c e s  b y  D
1
E v e l y n ;  P r a c t i c a l  
S u g g e s t i o n s  f o r  T e a c h i n g - H o l l i s  C a s w e l l ,  E d i t o r ;  B u r e a u  o f  
P u b l i c a t i o n s ,  T e a c h e r s  C o l l e g e ,  C o l u m b i a  U n i v e r s i t y ,  p p .  9 5 - 9 ' 7 .  
A very helpfUl contribution to teacher understanding of the 
parent-teacher conference program resulted from the author's visit 
to the View Ridge School of the Bremerton School District, 
A talk with Mr. Paschal, Principal of the school, revealed 
the plan of work in his school. He also pointed out some public 
relations values which he felt were quite directly a result of 
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their conferencing program. It was expressed that, because the 
people of the community knew about the school and felt they were a 
part of it, these results accrued: (l) in the last millage election, 
of five hundred registered voters, four hundred three voted of which 
only three were against the levy; (2) the average P. T, A. attendance 
was increased and more fathers were in attendance; (3) no malicious 
destruction of school property had occurred since the program had 
been in operation; and (4) parents having students go on into junior 
high asked how they might get the same type of conferencing started 
there. 
In meetings with several of the View Ridge teachers, each 
expressed her great satisfaction with the program and told how the 
program operated in her room. A pamphlet for parents on 11Parent-
Teacher Conferences" was subnitted for the author's approval and use.16 
The ideas and materials were brought baak to the Duwamish School and 
many were incorporated in the program which developed there, 
16. Pamphlet reproduced and placed in the appendix. 
I n t r o d u c t i o n  t o  t h e  P a r e n t s  
F o l l o w i n g  t h i s  p r e p a r a t i o n  o n  t h e  p a r t  o f  t h e  f a c u l t y ,  t h e  
p r o g r B l l l  c h a i r m a n  o f  t h e  P .  T .  A .  w a s  c o n t a c t e d  a n d  a s k e d  t o  g i v e  
t i m e  i n  s o m e  o f  t h e  m o n t h l y  m e e t i n g s  f o r  r e p o r t s  a n d  d i s c u s s i o n  
o n  t h e  p r o p o s e d  c h a n g e  i n  r e p o r t i n g  p r a c t i c e s .  T i m e  w a s  g r a n t e d  
a n d  t h e  a n n o u n c e m e n t  w a s  m a d e  t h r o u g h  t h e  P .  T .  A .  n e w s l e t t e r  
w h i c h  i s  s e n t  t o  e a c h  f B l l l i l y  i n  t h e  c o m m u n i t y .  
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I n  t h e  S e p t e m b e r ,  1 9 5 1 ,  P .  T .  A .  m e e t i n g ,  p a r e n t s  o f  t h e  
c h i l d r e n  o f  e a c h  g r a d e  m e t  w i t h  t h e  r o o m  t e a c h e r  i n  t h e  c l a s s r o o m  
o f  e a c h  g r a d e .  T h e  r e p o r t  c a r d  t h e n  i n  u s e  a n d  s o m e  S B l l l p l e s  f r o m  
o t h e r  s c h o o l s  w e r e  e x a m i n e d  a n d  e x p l a i n e d .  A d v a n t a g e s  a n d  
d i s a d v a n t a g e s  w e r e  d i s c u s s e d .  T h e  t e a c h e r  e x p l a i n e d  t h e  c o n f e r e n c e  
p l a n  a n d  e x p r e s s e d  a  d e s i r e  f o r  t h e  p a r e n t s  t o  s t u d y  a n d  t h i n k  w i t h  
t h e m  d u r i n g  t h e  y e a r  a b o u t  t h e  a d v i s a b i l i t y  o f  u s i n g  t h e  c o n f e r e n c e  
t o  s o m e  e x t e n t  i n  t h e i r  s c h o o l .  
T h e  a t t e n d a n c e  a t  t h i s  f i r s t  p a r e n t s •  m e e t i n g  w a s  p r o p o r t i o n a t e l y  
s m a l l  b u t  t h o s e  w h o  w e r e  t h e r e  c a r r i e d  t h e  i d e a  t o  o t h e r s  i n  t h e  
c o m m u n i t y .  C o n f e r e n c e s  b e c ! l l l l e  a  t o p i c  o f  s t u d y  a n d  c o n v e r s a t i o n  
w i t h  p r o s  a n d  c o n s ,  d u r i n g  t h e  f o l l o w i n g  m o n t h s .  
T h e  u s e  o f  t h e  P .  T .  A .  t o  h e l p  c o n t a c t  p a r e n t s  a n d  s p r e a d  
u n d e r s t a n d i n g  w a s  f e l t  t o  b e  a  g o o d  p l a n .  T h i s  i d e a  i s  s u p p o r t e d  
i n  t h e  f o l l o w i n g  r e f e r e n c e s :  
There is no agency which can be more valuable in 
bringing the home and school into closer relationship 
than the P. T. A. Its primary purpose is to co-ordinate 
the work of the home and school for the welfare of the 
child. 
The educated parent is in most cases the best 
parent, and the school will gain from a program which 
keeps parents informed.17 
The procedure of developing report cards cooperatively 
is sound, for then they will be understood and approved 
by all concerned.18 
After thinking and studying about the program of conferencing 
from the September meeting until March, this latter P. T. A. 
meeting was given over to reports, discussions and planning. 
At the P. T. A. meeting the Principal made a report on the 
proposed program stating that the teachers were willing to 
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participate in the conference program in spite of the fact it would 
require much more of their time. Also it was suggested that, if 
the parents elected to try the conference technique, it be used 
in conjunction with the present report card. Thus, they, the 
parents, could compare the results and decide more intelligently 
on future practices desired. 
Another report was given on "Records and Reports. " This report 
was taken from material prepared by Miss A. Hebeler of the College 
Elementary School, Ellensburg, Washington. The report was as follows: 
17. McDaniel, Inga c., !ill· cit., p. 171. 
18. Strang, Ruth, Pupil Personnel and Guidance, The MaClllillan 
Company, New York, 1941, p. 87. 
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P u r p o s e  o f  R e c o r d s  a n d  R e p o r t s  
R e c o r d s  s h o u l d  b e  v i e w e d  a s  a  p a r t  o f  c h i l d h o o d  e d u c a t i o n ,  
n o t  a s  a n  e n d  i n  t h e m s e l v e s ,  T h e i r  o n l y  h e l p  l i e s  i n  t h e  
v a l u e  t h e y  m a y  g i v e  d i r e c t l y  t o  t h e  c h i l d r e n  w h o  s h a r e  i n  t h e  
m a k i n g  a n d  u s i n g  o f  r e c o r d s .  
1 1
N o t  f o r  j u d g i n g  o f  c h i l d  b u t  f o r  g u i d i n g  h i m "  - - n o t  
f o r  c o m p a r i n g  h i m  w i t h  o t h e r s  - - t h i s  e n c o u r a g e s  c o m p e t i t i o n ,  
h o w  h e  c o m p a r e s  w i t h  o t h e r s .  
F o r m s  o f  R e c o r d s  
A .  O l d  F o r m s  
N e g a t i v e  e m p h a s i s  
G a v e  g e n e r a l  i n f o r m a t i o n  o n  l e v e l  o f  
a c h i e v e m e n t  i n  l e t t e r s  o r  p e r c e n t s ,  
E m p h a s i z e d  s u b j e c t  m a t t e r  a n d  n e g l e c t e d  
s o c i a l  a n d  e m o t i o n a l  a d j u s t m e n t  o f  t h e  
c h i l d .  
C o m p e t i t i v e ,  c o m p a r e d  c h i l d  w i t h  o t h e r s  
i n  t h e  g r o u p .  
D e v e l o p e d  e x t r i n s i c  m o t i v e s  f o r  s t u d y ,  
i n t e r e s t  i n  s u p e r f i c i a l  g o a l s ,  g r a d e s .  
I g n o r e d  i d e a l s  o f  d e m o c r a c y ,  i n i t i a t i v e ,  
f r e e d o m ,  i n d e p e n d e n t  t h i n k i n g ,  w o r k e d  
f o r  g r o u p  w e l f a r e ,  
B ,  N e w e r  F o r m s  
P o s i t i v e  e m p h a s i s ,  F i r s t  c o n s i d e r a t i o n  i s  
c h i l d  w e l f a r e ,  R e p o r t  i s  c o n s i d e r e d  a s  a n  
a i d  i n  b u i l d i n g  c h a r a c t e r  a n d  p e r s o n a l i t y .  
D i a g n o s t i c ,  t e l l s  w h y  m o r e  p r o g r e s s  w a s :  
n o t  m a d e  a n d  h o v  c h i l d  m a y  i m p r o v e  u n s a t i s -
f a c t o r y  a c h i e v e m e n t .  
S h o w s  s t r e n g t h s  o n  w h i c h  t o  b u i l d  a s  w e l l  
a s  f a u l t s  t o  c o r r e c t .  
S p a c e  t o  w r i t e  d e s c r i p t i v e  a c c o u n t s  o f  
c h i l d ' s  d e v e l o p m e n t ,  t o  i n c l u d e  m o s t  
s i g n i f i c a n t  a c c o m p l i s h m e n t s ,  
A l l  p h a s e s  o f  l e a r n i n g  g i v e n  c o n s i d e r a t i o n :  
i n f o r m a t i o n ,  u n d e r s t a n d i n g s ,  c o n c e p t s ,  
a t t i t u d e s ,  i d e a l s ,  a p p r e c i a t i o n s ,  a n d  s k i l l s .  
Cooperation is invited. 
Parents, teachers, and children all have a 
share in making the modern record. 
Parent traces development in home, 
Children appraise progress along IDB.Icy' lines. 
In a conference, teacher, parent, and child 
may discuss records they have made and what 
they mean in terms of future progress. 
New records are more huma.ne, more personal, 
more astute, more concerned with future 
than with the past. 
c. Reports to Parents 
Modern record is constructive in intent, 
It encourages comparison with the child's own 
progress with reference to his ability. 
The most illlportant one factor in building 
the security of the teacher, the child, a!Ji 
the parent, is the contacts which the teacher 
makes with parents through parents• discussion 
group meetings or visits to the children's 
homes or through parent conferences for 
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reporting chil.dren•s growth. Such conferences 
develop understanding in the parent and the 
teacher and a feeling of security in the child.19 
The Principal then asked the entire group to divide into 
sections for discussion, Parents and teachers of grades one through 
three met in one group; while those of grades four through seven met 
in a second group. Those parents having children in both groups 
had a choice of sitting with either group. Questions of the value 
of a change, of the value of the proposed program, and of how the 
program would operate were asked and discussed, The parents were 
19. Hebeler, A., "Records and Reports, 11 Mimeographed Article, 
College Elementary School, Ellensburg, Washington. 
e n t h u s i a s t i c  a b o u t  t h e  p r o g r a m  e s p e c i a l l y  s i n c e  i t  w a s  t o  b e  
c o m p a r a t i v e  i n  n a t u r e  a n d  t h e i r  d e c i s i o n s  o f  i t s  v a l u e  w e r e  t o  b e  
c o n s i d e r e d .  
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A l l  a  p l a n  o f  a c t i o n  e a c h  g r o u p  a p p o i n t e d  a  c o n n n i t t e e  t o  
w o r k  w i t h  t h e  t e a c h e r s  i n  s c h e d u l i n g  a p p o i n t m e n t s  a n d  m a k i n g  a n y  
s u g g e s t i o n s  t h a t  w o u l d  s e e m  a d v a n t a g e o u s  i n  g e t t i n g  t h e  c o n f e r e n c e  
p r o g r a m  a c t u a l l y  i n  o p e r a t i o n .  T h e s e  c o m m i t t e e s  w e r e  t o  p a r t i c i p a t e  
i n  p l a n n i n g  c o n f e r e n c e s  t h e  f o l l o w i n g  y e a r  b e g i n n i n g  S e p t e m b e r ,  1 9 5 2 .  
C o n f e r e n c e s  I n i t i a t e d  a n d  C a r r i e d  O U t  A p r i l ,  1 9 5 2  
I n  f a c u l t y  m e e t i n g s  f o l l o w i n g  t h e  M a r c h  P .  T .  A .  m e e t i n g  
p l a n s  w e r e  l a i d  t o  c a r r y  o u t  o u r  f i r s t  a t t e m p t  a t  c o n f e r e n c i n g  a s  
a  w a y  o f  r e p o r t i n g  p u p i l  p r o g r e s s  t o  p a r e n t s .  
I t  w a s  a g r e e d  t o  l i m i t  e a c h  c o n f e r e n c e  t o  t h i r t y  m i n u t e s ,  a n d  
t o  n o t i f ' y  t h e  p a r e n t s  o f  s u c h  a  l i m i t  w h e n  t h e y  w e r e  a s k e d  t o  c o m e .  
I f  n e c e s s a r y  a  s e c o n d  c o n f e r e n c e  w o u l d  b e  p r e f e r r e d  r a t h e r  t h a n  
e x t e n d i n g  o n e  c o n f e r e n c e  b e y o n d  t h e  t h i r t y - m i n u t e  l i m i t .  
F o r m s  f o r  a p p o i n t m e n t s  w e r e  s h o w n  a n d  d i s c u s s e d  a n d  t h e  
d e c i s i o n  w a s  m a d e  t o  h a v e  o n e  o f  t h e m  p r i n t e d  f o r  u s e  f o r  t h o s e  
t e a c h e r s  d e s i r i n g  t h e m .  A  c a s e  h i s t o r y  f o r m  w a s  u s e d  a l s o . 2 0  
S i n c e  t i m e  w a s  g e t t i n g  s h o r t  a n d  t h e  r e m a i n i n g  d a y s  w e r e  q u i t e  
f i l l e d  w i t h  f i n a l  r e p o r t s ,  i n v e n t o r i e s ,  t e s t i n g ,  a n d  g e t t i n g  o u r  
2 0 .  F o r m s  u s e d  a r e  r e p r o d u c e d  i n  t h e  A p p e n d i x .  
regular report cards ready, it was agreed that families having 
children in more than one grade be asked in by oticy one teacher 
to facilitate making the program reach as many different homes 
as possible. 
In scheduling, the author found it helpful to prepare an 
inventory sheet which gave each student 1 s name and phone number or 
address, the hours mother was away from home working, her days off, 
and similar data for the father. As conferences were scheduled 
the date and time was inserted on the inventory sheet under the 
mother's or father's column, whichever one could come. (It is 
hoped time can be arranged next year when both parents can come.) 
The author arranged conferences by telephone. Other teachers 
sent forms llama or used the telephone. 
A unified schedule of conferences for the entire faculty 
would conserve time and effort of both teachers and parents. 
The teachers found the following reference helpful in planning 
for conferences. It states: 
The teacher should plan carefully for each 
conference, determining the significant point to be 
discussed with the parent, familiarizing herself with 
the child's cumulative record information, reviewing, 
mentally, behavior characteristics both in the class-
room and on the playground, She will have on hand a 
folder of the child's work or copies of study material 
actually used by the children. 
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D u r i n g  t h e  t i m e  o f  t h e  c o n f e r e n c e  • • •  p a r e n t  a n d  
t e a c h e r  w i l l  a g r e e  o n  g o a l s  f o r  t h e  c h i l d .  T h e  k i n d l y  
t h o u g h t f u l  t e a c h e r  w i l l  i n f o r m  t h e  m o t h e r  f i r s t  o f  t h e  
c h i l d ' s  s t r e n g t h s  i n  a b i l i t y ,  h i s  i n t e r e s t s ,  a n d  h i s  
a c h i e v e m e n t s .  E v e r y  p a r e n t  e n j o y s  h e a r i n g  t h e  l i t t l e  
a m u s i n g  i n c i d e n t s  c e n t e r i n g  a r o u n d  h e r  c h i l d .  W h e n  t h e  
m o t h e r  s e e m s  e n t i r e l y  a t  e a s e  t h e  t e a c h e r  m i g h t  p r e s e n t  
t a c t f " u l l y  t h e  c h i l d ' s  p r o b l e m s  a n d  w e a k n e s s e s , 2 1  
T h r o u g h  m a t e r i a l s  a l r e w t r  c i t e d  t h e  t e a c h e r  h a s  s t u d i e d  m a n y -
t e c h n i q u e s  o f  c o n f e r e n c i n g .  A n o t h e r  r e f e r e n c e  t h e  a u t h o r  w i s h e s  
t o  s u g g e s t  a t  t h i s  p o i n t  i s  o n e  w h i c h  g i v e s  t h e  i n t e r v i e w e r  m a n y  
p o i n t e r s  i n  i n t e r v i e w i n g  o r  c o n f e r e n c i n g  i s  " I n t e r v i e w i n g :  I t s  
P r i n c i p l e s  a n d  M e t h o d s "  b y  A n n e t t e  G a r r e t t .  
E a c h  t e a c h e r  ( s e v e n )  m e t  w i t h  f r o m  o n e  t h i r d  t o  t h r e e  f o u r t h s  
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o f  t h e  p a r e n t s  r e p r e s e n t e d  i n  h i s  o r  h e r  c l a s s r o o m .  T h e  i n e x p e r i e n c e ,  
s h o r t n e s s  o f  t i m e ,  n u m b e r  i n  t h e  c l a s s ,  a n d  h e m e  r e p r e s e n t a t i o n  i n  
o t h e r  r o o m s  a c c o u n t e d  i n  l a r g e  p a r t  f o r  t h i s  v a r i a t i o n .  
C o n f e r e n c e s  w e r e  h e l d  i n  t h e  c l a s s r o o m s  ( i n  p r i v a t e )  d u r i n g  t h e  
t i m e  b e f o r e  s c h o o l ,  t h e  n o o n  p e r i o d ,  a n d  a . i ' t e r  s c h o o l .  T h e  m a t t e r  
o f  t i m e  i s  a  p o i n t  w h i c h  w i l l  n o t  b e  s e t t l e d  d e f i n i t e l ; r  s i n c e  t h e  
f e e l i n g  o f  t h e  i m p o r t a n c e  o f  t h i s  p r o g r l l l l l  w i l l  c h a n g e  t h e  t i m e  
a l l o t t e d  f o r  c o n f e r e n c i n g .  S u g g e s t i o n s  f o r  c o n f e r e n c i n g  t i m e  m a y  b e  
o b t a i n e d  f r o m  t h e  f o l l o w i n g  r e f e r e n c e :  
P a r e n t - t e a c h e r  c o n f e r e n c e s ,  v i t a l  a s  t h e y  a r e ,  s h o u l d  
n o t  b e  r e l e g a t e d  t o  a f t e r - s c h o o l  h o u r s  • • • •  T i m e  f o r  t h e s e  
c o n f e r e n c e s  s h o u l d  b e  s e t  a s i d e  i n  t h e  r e g u l a r  s c h e d u l e .  
V a r i o u s  s c h o o l s  h a v e  t r i e d  i n t e r e s t i n g  a n d  e f f e c t i v e  p l a n s .  
2 1 .  M c D a n i e l ,  I n g a  C , ,  2 I l •  c i t . ,  p p .  1 6 5 - 5 5 .  
One school includes on the teaching staff a "floating 
teacher" who can take over the classroom while the teacher 
is holding a conference. Another plan is to reserve one 
afternoon a week for conferences. At this time no classes 
are scheduled and the entire afternoon is used for confer-
ences. In other schools, a class works in the shop or the 
art room for an hour while the teacher is released for 
conferences. Some schools observe a minimum day schedule 
during the two weeks reserved for parent conferences. A 
planned time for conferences is necessary to the success 
of this we:y of building closer relationship between home 
and school.22 
Evaluation of the Experiment 
Our first experiences in conferencing for reporting and guiding 
pupil growth was quite abbreviated and came in conjunction with the 
issuance of a final written report card. This was perhaps good in 
the sense that the two methods could be more sharpl;y" brought to 
focus for comparison; but it had drawbacks in that the time each 
teacher could allocate to conference preparation might have been 
hurried and thus a less valuable experience realized from the 
conference period. This obstacle was met realistically by the 
teachers in most cases since it seelJled to be the practice of doing 
as well as possible the conferences that were done, and doing fewer 
in n1llllber until the program would get into full swing in the school 
year of 1952-53. 
Regardless of the limitations of these first efforts our work 
was evaluated to provide guidance for future efforts. 
22. Ibid., PP• 166-67. 
T h e  p r i n c i p a l  a n d  t h e  a u t h o r  d e v e l o p e d  a  l e t t e r  t o  b e  s e n t  
t o  e a c h  h o m e  r e p r e s e n t e d  i n  t h e  s c h o o 1 . 2 3  
R e t u r n s  w e r e  r e c e i v e d  f r o m  a b o u t  t w o - t h i r d s  o f  t h e  h o m e s .  
T h i s  l o w  p e r c e n t a g e  p r o b a b l y  w a s  d u e  t o  t h e  f a c t  t h a t  m a n y  p a r e n t s  
o f  o u r  s i x t h  a n d  s e v e n t h  g r a d e r s  w o u l d  n o  l o n g e r  b a v e  c h i l d r e n  i n  
t h e  s c h o o l .  ( T h e  t o p  g r a d e  n e x t  y e a r  w i l l  b e  t h e  s i x t h . )  F e w  
r e t u r n s  f r o m  t h e s e  t w o  g r a d e s  s e e m e d  t o  b e a r  o u t  t h i s  c o n c l u s i o n .  
T h e  r e a c t i o n  o f  n i n e t y - s i x  p a r e n t s  a s  t o  t h e  d e g r e e  i n  w h i c h  
t h e y  c o n s i d e r e d  t h e  p a r e n t - t e a c h e r  c o n f e r e n c e s  s u c c e s s f u l  w e r e  
t a b u l a t e d :  
E x c e l l e n t  3 1 ;  
G o o d  3 2 ;  
A l l  r i g h t  2 5 ;  
M e d i o c r e  3 ;  
N o  G o o d  5 ;  C o m m e n t s  O .  
T a b u l a t i o n s  w e r e  m a d e  a l s o  o f  t h e  t ; y p e  o f  r e p o r t i n g  p r a c t i c e  
p r e f e r r e d  f o r  t h e  n e x t  s c h o o l  y e a r :  
T w o  r e p o r t  c a r d s  p l u s  t w o  c o n f e r e n c e s  
J u s t  c o n f e r e n c e s  
R e p o r t  c a r d  o n l y  a s  i n  p a s t  
N o  e x p e r i e n c e  w i t h  c o n f e r e n c e  b u t  
w i l l i n g  t o  t r y  t h a n  f o r  n e x t  y e a r  
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F r o m  c o m m e n t s  r e c e i v e d ,  t h i s  s u m m a r y  s t a t e m e n t  m a y  b e  d r a w n :  
T h e  m a j o r i t y  f e l t  t h a t  t h e  c o n f e r e n c e s  w e r e  b e n e f i c i a l  a n d  t h e y  
u n d e r s t o o d  m u c h  b e t t e r  w h a t  t h e  s c h o o l  w a s  d o i n g .  
2 3 .  F o r m  a p p e a r s  i n  A p p e n d i x .  
4 2  
The teacher's formal evaluation of the conf"erence program would 
have been of interest for this report, but school was out and the 
teachers were scattered for vacations before the author could get such 
an evaluation made. However, the following opinions were most 
commonly expressed in conversations: parents were glad to cooperate 
in planning for a better school life for their child; they (the 
teachers) were interested in meeting more of their students• parents 
and could better understand the child as a result of the conference, 
and students with the more serious problems seemed to be making 
greater improvement following the conference. 
The author becaille aware of pupil evaluation from his personal 
experiences with his own sixth grade students. 
When the program was explained and discussed with them, the 
students who were doing well seemed pleased that their parents 
would get to know more about their school program. Those who were 
slower were a little doubt:f'ul, thinking the plan might be to find 
fault with them, but after reassurance that being helpful was the 
thing we most desired, the majority of them tried to improve their 
work and the materials they were going to show to their parents. 
Those students (few in number) who were slightly on the 
ur don•t care" side soon were completing more work and doing a 
neater job than formerly. They seemed to get considerable enjoyment 
out of trying to :1.mP>rove, particularly when they received extra 
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r e c o g n i t i o n  f r o m  t h e  t e a c h e r  a n d  t h e i r  c l a s s m a t e s .  
A s  a  r e s u l t  o f  t h e  p r o g r a m  w i t h  i t s  e v a l u a t i o n s ,  D u w a m i s h  S c h o o l  
w a s  g i v e n  a d m i n i s t r a t i v e  a p p r o v a l  t o  c o n t i n u e  w i t h  p a r e n t - t e a c h e r  
c o n f e r e n c e s  d u r i n g  t h e  s u c c e e d i n g  y e a r .  T h e  t e n t a t i v e  p l a n  i s  t o  
h a v e  c o n f e r e n c e s  d u r i n g  t h e  f i r s t  a n d  t h i r d  q u a r t e r s ,  a n d  r e g u l a r  
r e p o r t  c a r d s  s e c o n d  a n d  f o u r t h  q u a r t e r s .  
C h a p t e r  I I I  
S U G G E S T I O N S  F O R  F U R T H E R  S T U D Y  A N D  l B E  
O F  C O N . F . E R E N C E S  F m  R E P O R T I N G  
T h e  w o r k  o f  r e p o r t i n g ,  l i k e  a l l  o t h e r  p h a s e s  o f  s c h o o l  w o r k ,  
n e e d s  t o  b e  i n  a  p r o c e s s  o f  c o n t i n u o u s  d e v e l o p n . e n t  a n d  c h a n g e .  
T h e  f a c u l t y  o f  D u w a m i s h  S c h o o l  h o p e  t h i s  w i l l  c h a r a c t e r i z e  t h e i r  
r e p o r t i n g  p r o g r a m .  T h e  a u t h o r  w a s  e n c o u r a g e d  o n  t h i s  p o i n t  b y  t h e  
f o l l o w i n g  r e f e r e n c e :  
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0 n e  o r  t h e  p r a c t i c a l  f e a t u r e s  o f  t h e  
c o n f e r e n c e  m e t h o d  i s  i t s  a d a p t a b i l i t y  t o  g r a d u a l  c h a n g e  w i t h o u t  
s a c r i f i c i n g  i t s  o r i g i n a l  a i . m s , t t l  
T o  s t u d y  t h . e  D u w a m i s h  p r o g r a m  f u r t h e r ,  c o n t i n u o u s  s u r v e y s  w i l l  
n e e d  t o  b e  m a d e .  T h e s e  s u r v e y s  m a ; y  b e  m a d e  b y  q u e s t i o n n a i r e s  
p r e p a r e d  s e p a r a t e l y  f o r  t e a c h e r s ,  p a r e n t s ,  a n d  p u p i l s ;  b y  r e p o r t s  
i n  P .  T .  A .  m e e t i n g s ;  p e r s o n a l  e v a l u a t i o n s ;  o r  b y  a n y  m e t h o d  d e e m e d  
r e l i a b l e .  
T h e  f o l l o w i n g  m a ; y  p r o v i d e  a  v a l u a b l e  t e a c h e r  s e l f - e v a l u a t i o n  
l i s t :  
T h e s e  p r a c t i c e s  a r e  i m p o r t a n t .  
D o  I  - -
1 .  A t t e m p t  t o  h a v e  a  c o n f e r e n c e  w i t h  e v e r y  p a r e n t ?  
2 .  T r y  t o  b e  a  g o o d  l i s t e n e r  s o  t h a t  I  t o o  m a y  l e a r n  
f r o m  t h e  c o n f e r e n c e ?  
l ,  N .  E ,  A . ,  " R e p o r t i n g  P u p i l  P r o g r e s s , "  N a t i o n a l  E l e m e n t a r y  
f r i n c i p a l ,  ( B u l l e t i n )  V o l .  X X X I ,  N o ,  6 ,  ( J u n e ,  1 9 5 2 ) ,  p .  9 .  
3. Try to be a good leader and encourage discussion 
so the parent feels that the problems are neither 
bis nor mine, but ours? 
4. Use lay language as much as possible and make clear 
any professional terms I may use? 
5. Include all the favorable reports for each child, 
but give parents a true picture of the child's 
performance in relation to his ability? 
6. Make every parent feel that his child is in good 
bands? 
7. Treat every parent as a friend? 
8. Show parents that I like my work?2 
The surveys wil1 need to point up information about the 
reporting program which will show bow closely it meets some of the 
following criteria: "Do the forms and practices serve the various 
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functions which they were designed to serve, that is, give information, 
stimulate interest in improvement, facilitate guidance, provide a 
basis for college reCOllllllendations, etc.?3 
To keep the changed plan of reporting progressing and operating 
efficiently an in-service program is recommended by the author. This 
recommendation is supported in the following reference: 
As the chief administrator of the local school, the 
principal has the responsibility for making teachersiware 
of the important place reporting occupies in the development 
2. N. E. A., Ibid., p. 30. 
3. From notes in class on The Elementary Principal at Central 
Washington College of Education, 1950. 
o f  s u c c e s s f U l  h o m e - s c h o o l  r e l a t i o n s h i p s .  A s  p a r t  o f  t h e  
p r o g r l l l l l  o f  s u p e r v i s i o n  a n d  a p p r a i s a l ,  t h e  e f f e c t i v e n e s s  
o f  t h i s  r e p o r t i n g  m u s t  b e  e v a l u a t e d  a n d  t h e  p o s i t i v e  a n d  
n e g a t i v e  r e s u l t s  d e t e r m i n e d  i n  t e r m s  o f  h o m e - s c h o o l  
c o o p e r a t i o n .  
H a v i n g  d e v e l o p e d  i n  t e a c h e r s  a n  a w a r e n e s s  o f  t h e  f a r -
r e a c h i n g  i m p l i c a t i o n s  o f  a n y  t y p e  o f  O O l l l l l l U n i c a t i o n  t o  
p a r e n t s ,  t h e  p r i n c i p a l  m u s t  m a k e  p r o v i s i o n  f o r  i n - s e r v i c e  
e d u c a t i o n  o f  t e a c h e r s  i n  t h i s  a r e a . 4  
A  : t ' u r t h e r  s u g g e s t i o n  f o r  h e l p i n g  c a r r y  o u t  a  s u c c e s s f u J .  
r e p o r t i n g  p r o g r l l l l l  i s  t o  k n o w  w h a t  m a t e r i a l s  a r e  n e e d e d  a n d  h a v e  
t h e m  a v a i l a b l e .  
T h e  P r i n c i p a l  w i l l  n e e d  t o  p r o v i d e  i n d i v i d u a l  f o l d e r s  f o r  
e a c h  c h i l d  i n  w h i c h  w i l l  b e  a n e c d o t a l  r e c o r d s ,  c o p i e s  o f  w o r k ,  
a n d  o t h e r  i n f o r m a t i o n  d e e m e d  p e r t i n e n t  t o  g o o d  r e p o r t i n g .  F o r m s  
f o r  r e c o r d i n g  c o n f e r e n c e  i n f o r m a t i o n  s u c h  a s  t i . m e ,  p r o b l e m s  
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d i s c u s s e d ,  p l a n s  m a . d e ,  e v a l u a t i o n ,  a n d  f o l l o w - u p  s h o u l d  b e  a v a i l a b l e ,  
u s e d ,  a n d  f i l e d  i n  t h e  c h i l d ' s  f o l d e r .  T h e  a n e c d o t a l  r e c o r d  s h o u l d  
i n c l u d e  i n f o r m a t i o n  o r  f a c t s  o n :  
l .  Q u a l i t y  o f  t h e  p u p i l ' s  a c h i e v e m e n t  i n  r e l a t i o n  t o  h i s  
a b i l i t y ;  f o r  e x a m p l e ,  w h e t h e r  t h e  a c h i e v e m e n t  i s  c r e a t i v e  
a n d  o r i g i n a l  o r  i m i t a t i v e  a n d  e v o k e d  o n l y  b y  p r o d d i n g ;  
w h e t h e r  i t  i s  t h e  r e s u l t  o f  h i g h  i n t e r e s t  a n d  e f f o r t ,  
l o w  i n t e r e s t  a n d  e f f o r t ,  o r  o t h e r  c o m b i n a t i o n s .  
2 ,  F u n c t i o n i n g  o f  t h e  p u p i l ' s  a b i l i t y  i n  d a i l y  a c t i v i t i e s ,  
a s ,  f o r  e x l l l l l p l e ,  w h e n  h e  i s  s o l v i n g  a  p r o b l e m  o r  
m e e t i n g  a  n e w  s i t u a t i o n ;  t h e  q u a l i t y  o f  h i s  t h i n k i n g  
i n  c l a s s  o r  i n  i n d i v i d u a l  c o n f e r e n c e s ;  h i s  u n u s u a l  
i n s i g h t s  a n d  a b i l i t y  t o  g r a s p  e x p l a n a t i o n s  a n d  d r a w  
4 .  N .  E ,  A . ,  ! 2 2 •  ~., P P •  3 1 - 3 2 .  
inferences and conclusions; his talents of a verbal, 
scientific, artistic, and social nature. 
3. The pupil•s social sensitivity as observed in his 
relationships with persons of his own age and with 
adults. 
4. Details about the pupil's personality, his emotional 
responses to criticism, failure, or difficulty, and 
other conditions which are affecting his personality 
development. 
5. Interests revealed by the pupil's casual conversation 
and by his voluntary activities. 
6. Records of his experiences and achievements, kept by 
the pupil himself. 
7. The pupil's attitude toward his health; his energy 
output as observed on the playground, in the classroom, 
and at club meetings. 
8. Emotional relation between the parents and the child; 
the parents• !llllbition for the child; methods of 
discipline in the home; relation of the child to his 
brothers and sisters. 
9. The pupil's purpose and goals; his level of aspiration; 
his pattern of values as indicated by his behavior--
for example: is self-centered, aggressive; values 
personal power and prestige above everything; values 
and respects people and has a constructive influence 
on them. 
10. Follow-up data after the pupil has left the school. 5 
The final suggestion of the author would be that studies be 
made of more conference programs in operation, and of the comparative 
values and place of group and individual conferences in reporting 
to parents. 
5. Strang, Ruth, Reporting to Parents, Teachers College, ColUlllbia 
University, New York, 1947, pp. 76-77. 
C h a p t e r  I V  
S U M M A R Y  A N D  C O N C L U S I O N S  
T h e  b a c k g r o u n d  o f  t h e  s t u d y  s h o v e d  t h e  n e e d  f o r  c h a n g e s  i n  
r e p o r t i n g  p r o g r a m s ,  a n d  e x p r e s s e d  t h e  a u t h o r ' s  o v n  i n t e r e s t  a n d  
d e s i r e  t o  d o  s o m e t h i n g  a b o u t  a  c h a n g e  i n  h i s  l o c a l .  s i t u a t i o n .  
T h e  p u r p o s e  o f  t h e  r e p o r t  v a s  t o  e x p l a i n  h o v  t h e  p r i n c i p a l  
a n d  f a c u l t y  o f  D u v a m . i s h  S c h o o l  i n  K i n g  C o u n t y ,  W a s h i n g t o n ,  i n t r o d u c e d ,  
i n i t i a t e d ,  a n d  f o l l o v e d  u p  a  c h a n g e  t o  i n c l u d e  t h e  u s e  o f  p a r e n t -
t e a c h e r  c o n f e r e n c e s  a s  a  m e a n s  o f  r e p o r t i n g  p u p i l  p r o g r e s s .  
T h e  u s e  o f  c o n f e r e n c e s  f o r  r e p o r t i n g  a n d  g u i d i n g  p u p i l  p r o g r e s s  
v a s  a p p r a i s e d  t h r o u g h  s t u d y  o f  t h e i r  u s e  i n  o t h e r  s c h o o l  s i t u a t i o n s .  
T h i s  a p p r a i s a l  b r o u g h t  o u t  h o v  c o n f e r e n c e s  h e l p e d  t h e  s c h o o l  i n  i t s  
r e s p o n s i b i l i t y  o f  e s t a b l i s h i n g  e f f e c t i v e  h o m e - s c h o o l  r e l a t i o n s h i p s  
a n d  h o v  t h e y  m e t  t h e  r e q u i r e m e n t s  o f  g o o d  r e p o r t i n g .  
O n e  o f  t h e  a u t h o r ' s  s u r v e y s  s h o v e d  t h e  u s e  o f  r e p o r t i n g  
p r a c t i c e s  a n d  t h e  p r o b a b l e  i n f l u e n c e s  o f  c o n f e r e n c e s  o n  s u c h  
p r a c t i c e s  i n  K i n g  C o u n t y  E l e m e n t a r y  S c h o o l s .  
T h e  v a y  i n  v h i c h  t h e  p l a n  o f  u s i n g  p a r e n t - t e a c h e r  c o n f e r e n c e s  
v a s  i n t r o d u c e d  a n d  u s e d  a t  D u v a m i s h  S c h o o l  v a s  t h e n  p r e s e n t e d .  
I t  v a s  s h o v n  h o v  t h e  p r i n c i p a l  g a i n e d  a  v i d e  b a c k g r o u n d  o f  
i n f o r m a t i o n  a b o u t  t h e  n e v  p r o g r a m .  b y  s t u d y  a n d  v i s i t a t i o n ,  a n d  h o v  
h e  v a s  r e s p o n s i b l e  f o r  l e a d e r s h i p  i n  a t t e m p t i n g  a  c h a n g e  i n  
e s t a b l i s h e d  p r o c e d u r e .  
The next step was the introduction to the staff' and follow-up 
study. This was followed by a similar progrBlll with the parents 
which resulted in their consent to try conferences experimentally. 
The faculty then prepared for conferences, scheduled them, and 
carried them through. 
An important part of the work was e.n evaluation showing how 
parents responded to the progrBlll. This evaluation showed a very 
favorable response and as a. result conferences are to be used for 
one-half of the reports for the following school year. 
Suggestions for i'urther study and use of conferences for 
reporting brought out these points: 
l. Need for employment of frequent and various kinds of 
surveys. 
2. Need for teacher's self-evaluation. 
3. Need for further suggestions for materials in reporting. 
4. Need for study of presently opera.ting conference programs 
and of other types of conferences for reporting. 
5. Need for arrangement and use of an in-service progrBlll. 
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This report was limited in presenting problems of introduction, 
since there were relatively few, because of a small faculty of 
seven teachers who had learned to work cooperatively in experiments 
which seemed to have value, because of good leadership on the part 
of the principal, and finally because of an active, enthusiastic, 
and cooperative P. T. A. 
T h e r e  i s  m u c h  t o  b e  d o n e  i n  r e f i n i n g  a n d  e v a l u a t i n g  t h e  
p r o g r a m ,  a n d  t e a c h e r s  n e e d  t o  k n o w  m o r e  v a r y i n g  t e c h n i q u e s  o f  
c o n f e r e n c i n g .  T h e s e  c a n  b e  a c c o m p l i s h e d  t h r o u g h  h a r d  w o r k  a n d  
f u t u r e  e x p e r i e n c e s .  
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W H A T  A R E  P A R E N T - T E A C H m  C O N F E R E N C E 3 ?  
P a r e n t - T e a c h e r  c o n f e r e n c e s  a r e  f r i e n d l y  
m e e t i n g s  b e t w e e n  y o u  a n d  t h e  t e a c h e r  
d i s c u s s i n g  t h e  m e n t a l ,  s o c i a l ,  a n d  p h y s i c a l  
d e v e l o p m e n t s  o f  y o u r  c h i l d .  
D r a w i n g s  m a y  b e  u s e d  t o  i l l u s t r a t e  a n d  e n l i v e n  t h i s  b o o k l e t .  
-~--------------,~-----
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W H Y  A R E  C O N F E R E N C E S  T A K I N G  T H E  P L A C E  O F  T H E  
T R A D I T I O N A L  R E P O R T  C A R D S ?  
E a c h  c h i l d  d e v e l o p s  a t  h i s  o w n  r a t e  o f  
s p e e d ;  t h e r e f o r e ,  t h e  e v a l u a t i o n  o f  e v e r y  
c h i l d ' s  d e v e l o p m e n t  s h o u l d  b e  b a s e d  o n  i m p r o v e -
m e n t  o v e r  h i s  p r e v i o u s  w o r k  r a t h e r  t h a n  c o m p a r -
i n g  h i s  w o r k  w i t h  t h a t  o f  h i s  c l a s s m a t e s .  
M o s t  o f  y o u  w i l l  a g r e e  t h a t  e a c h  c h i l d  
l e a r n s  t o  w a l k  o r  t a l k  w h e n  h e  i s  r e a d y ;  s o m e  
a t  1 0  m o n t h s ,  o t h e r s  a t  a  l a t e r  t i m e .  T h a t  
d o e s n ' t  s e e m  t o  m e a n  t h a t  t h e  c h i l d  w h o  l e a r n s  
l a t e r  w i l l  n o t  w a l k  o r  t a l k  a s  w e l l  a s  t h e  
c h i l d  w h o  l e a r n e d  a t  1 0  m o n t h s .  T h i s  i s  a l s o  
t r u e  o f  y o u r  c h i l d  a n d  h i s  d e v e l o p m e n t  p h y s i c -
a l l y ,  m e n t a l l y ,  a n d  s o c i a l l y .  
P a r e n t s  a n d  t e a c h e r s  a r e  f i n d i n g  t h a t  b y  
w o r k i n g  t o g e t h e r ,  t h e y  a r e  b e t t e r  a b l e  t o  g u i d e  
t h e  c h i l d  i n t o  a  h a p p i e r  a n d  m o r e  s u c c e s s f u l  
l i f e  i n  s c h o o l .  
D r a w i . a p  9 1 1 i ; f  1 D e  • e d  t o  i l l u s t r a t e  a n d  e n l i v e n  t h i s  b o o k l e t .  
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GROUP CONFERENCES 
Group conferences will be held early in 
the fall to acquaint you in what the school 
is attempting to accomplish. This type of 
conference is not designed to answer specific 
questions about specific children but to give 
you the general over-all View of your school. 
HOW OFTEN WILL INDIVIDUAL CONFERENCES BE HELD? 
At least two individual conferences will 
be held with you during the school year. Times 
will be arranged for them in the fall and again 
in the spring. The average conference lasts 
30 minutes. 
DrawiDp mq 1De 118ed to illustrate and enliven this booklet, 
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I N F O R M A T I O N  Y O U  W I L L  R E C E I V E  
F R G I  T H E S E  C O N F E R E N C E S  
S o c i a l  D e v e l o p m e n t  
Y o u r  c h i l d ' s  w i l l i n g n e s s  t o  s h a r e  w i t h  o t h e r s  
i n  w o r k  a n d  p l a y ,  a n d  t o  a s s 1 . U 1 1 e  r e s p o n s i b i l i t i e s  
i n  g r o u p  a c t i v i t i e s  a n d  f o r  h i m s e l f .  H i s  g r o w t h  
i n  s e l f - c o n t r o l  a n d  l e a d e r s h i p .  H i s  a b i l i t y  t o  
f o l l o w  d i r e c t i o n s ,  a n d  t o  a c c e p t  d e c i s i o n s  o f  t h e  
g r o u p ,  
P P - y s i a j  G r o w t h  
Y o u r  c h i l d ' s  p r a c t i c e  o f  g o o d  h e a l t h  h a b i t s  
a n d  p o s t u r e .  H i s  g r o w t h  i n  h e i g h t ,  w e i g h t ,  a n d  
m u s c u l a r  c o n t r o l .  
M e n t a l  D e v e l o p m e n t  
H i s  a b i l i t y  t o  m a k e  d e c i s i o n s  a n d  t o  l i s t e n .  
H i s  g r o w t h  i n  s e l f - d i r e c t i o n  a n d  i n  r e c o g n i z i n g  
w a y s  o f  i m p r o v i n g  h i s  w o r k .  Y o u r  c h i l d ' s  g r o w t h  
i n  t h e  u n d e r s t a n d i n g  a n d  u s e  o f  n w n b e r ,  i n  
e x p r e s s i n g  h i s  i d e a s ,  i n  a c q u i r i n g  n e w  w o r d  
m e a n i n g s ,  i n  p a r t i c i p a t i n g  i n  m u s i c a l  a n d  p h y s i c a l  
a c t i v i t i e s .  W h e t h e r  h e  i s  w o r k i n g  u p  t o  t h e  b e s t  
o f  h i s  a b i l i t y ,  u s i n g  h i s  t i m e  w e l l ,  a n d  c o m -
p l e t i n g  h i s  w o r k .  W h e t h e r  h e  i s  c r e a t i v e  i n  h i s  
w o r k ,  e n j o y s  s t o r i e s  a n d  p o e m s ,  a n d  s p e a k s  c l e a r l y  
a n d  n a t u r a l l y  i n  g r o u p  o r  i n d i v i d u a l  s i t u a t i o n s ,  
T h e  t e a c h e r s  a r e  k e e p i n g  f o l d e r s  o f  e a c h  
c h i l d • s  w o r k  s o  t h a t  y o u  m a : y  e x a m i n e  I : Q 1 ! r .  c h i l d ' s  
w o r k  d u r i n g  t h e  c o n f ' e r e n c e .  Y o u r  c h i l d  e n j o y s  
t h e  i n t e r e s t  y o u  t a k e  i n  h i s  w o r k .  
D r a w i n g s  m a y  b e  u s e d  t o  i l l u s t r a t e  a n d  e n l i v e n  t h i s  b o o k l e t .  
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I N F O R M A T I O N  T H E  T E A C H E R  W I L L  N E E D  
Y o u r  c h i l d ' s  t e a c h e r  w i l l  n e e d  t o  k n o w  
a b o u t  h i s  p h y s i c a l  c o n d i t i o n ;  i f  y o u  h a v e  p r o b l e m s  
i n  t h u m b  s u c k i n g ,  n a i l  b i t i n g ,  e t c . ;  i f  b e  s e e s  
a  d o c t o r  a n d  a  d e n t i s t  r e g u l a r l y ,  a n d  i f  h e  h a s  
h a d  a n  i l l n e s s  o r  p h y s i c a l  h a n d i c a p  o f  w h i c h  s h e  
s h o u l d  b e c a m e  a w a r e ,  
S h e  w i l l  w i s h  t o  k n o w  h o w  y o u r  c h i l d  g e t s  
a l o n g  w i t h  o t h e r s  a t  h o m e  a n d  a t  p l a y ,  T h e  
q u a l i t i e s  h e  h a s  t h a t  h e l p  h i m  t o  g e t  a l o n g  i d t h  
o t h e r s ;  o r  t h e  h a b i t s  a n d  a t t i t u d e s  t h a t  m a k e  
i t  d i f f i c u l t  f o r  h i m  t o  g e t  a l o n g  w i t h  o t h e r s ,  
S p e c i a l  i n t e r e s t s  o r  h o b b i e s  o f  y o u r  c h i l d ,  
w h a t  t h e  f a m i l y  d o e s  t o g e t h e r  a n d  h i s  h o m e  
r e s p o n s i b i l i t i e s  w i l l  i n t e r e s t  h e r ,  
Y o u r  c h i l d ' s  a t t i t u d e  t o w a r d s  s c h o o l  i n  
t h e  f a l l  a n d  a t  p r e s e n t  w i l l  b e  v a l u a b l e  t o  h e r ,  
D r a w i n g s  l l l & y '  b e  u s e d  t o  i l l u s t r a t e  a n d  e n l i v e n  t h i s  b o o k l e t .  
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F I N A L  R E P O R T  
J . t  t h e  e n d  o f  t h e  s c h o o l  y e a r  e a c h  c h i l d  
w i l l  r e c e i v e  t h e  r e g u l a r  r e p o r t  c a r d  f o r  
g r a d e  a s s i g n m e n t ,  
V I S I T I N G  Y O U R  S C H O O L  
A  v i s i t  t o  o b s e r v e  y o u r  c h i l d  a t  w o r k  
w i t h  h i s  c l a s s m a t e s  i s  v e r y  d e s i r a b l e  a n d  
w e l c a n e d .  S i n c e  s o m e  t i m e s  a r e  b e t t e r  t o  
v i s i t  t h e n  a t  o t h e r  t i m e s ,  t h e  t e a c h e r s  w o u l d  
a p p r e c i a t e  i t  i f  y o u  w o u l d  n o t i f y  t h e m  i n  
a d v a n c e .  
D r a w i n g s  ~ b e  u s e d  t o  i l l u s t r a t e  a n d  e n l i v e n  t h i s  b o o k l e t .  
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TIPS ON CONFER.ENCl!S 
Since conferences are time consuming i'or 
both you and the teachers, promptness in 
beginning and ending conferences is helpful. 
The conference is between you and the 
teacher. It is best not to have children or 
other adults present during this time. 
It is oi'ten helpful i'or you to jot dovn 
questions that you would like to ask the 
teacher. 
Ii' you wish more information, please ask 
your child.ts teacher i'or a list oi' articles 
covering this topic. 
·-'1'_.;f:'-' 
'(.' 
Drawhga PT.,... 'M illustrate and enliven this booklet. 
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Duwa:mish Elementary School 
Dear Mr. and/or Mrs. 
Would it be possible for you to come for a parent-teacher 
conference to discuss progress 
on at o• clock? 
If you cannot come at this time return this immediately 
with another time which would be more convenient to you. If it is 
more ccnvenient to phone, you JJUcy" contact me at La. 2351, 
Sincerely, 
(Sign and Return) 
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Q 2 l i l  H I S T O R Y  
N a m e  o f  C h i l d , _ _  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  _  
I n f o r m a n t  R e l a t i o n s h i p  D a t e  _ _ _  _  
F a m i l . Y ,  B r o t h e r s  S i s t e r s .  _ _ _ _ _  _  
D i v o r c e d ' - - - - - - - - - - -
R e m a r r i e d  
~--------
Deceased'--------~ 
F o s t e r  p a r e n t s  _ _ _ _ _ _  _  
N u m b e r  r e s i d i n g  i n  h o m e  - - - - - - - -
U n u s u a l  h o m e  c o n d i t i o n s ,  i . e .  f r e q u e n t  m o v i n g s ,  i l l n e s s ,  d e a t h ,  
b r o k e n  h o m e  
W i t h  w h o m  d o e s  t h e  c h i l d  p l a y ?  - - - - - - - - - - - - - - - -
D o e s  h e  p l a y  h a p p i l y  w i t h  o t h e r s ?  _ _ _ _ _ _ _ _ _ _ _ _ _ _  _  
D o e s  h e  h a v e  a  p e t ?  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  _  
W h a t  h o m e  r e s p o n s i b i l i t i e s  d o e s  h e  h a v e ?  - - - - - - - - - - - -
W h a t  d o e s  t h e  f a m i l y  e n j o y  t o g e t h e r ? - - - - - - - - - - - - - -
R a d i o  T e l e v i s i o n  M o v i e s  B o o k s  _ _ _ _ _  _  
M u s i c  H o b b i e s  T y p e s  o f  M a g a z i n e s .  _ _ _ _  _  
S p e c i a l  l e s s o n s .  _ _ _ _ _ _ _ _ _ _ _  ~ 
F o r  w h a t  i s  t h e  c h i l d  m o s t  f r e q u e n t l y  p u n i s h e d ?  _ _ _ _ _ _ _ _ _  _  
H e a l t h  h a b i t s  
S l e e p · . u . ! , ! ; _  _ _ _ _ _ _ _ _  ~ 
E a t i  
Batbr.,o~om-----------
A n y  p h y s i c a l  h a n d i c a p  _ _ _ _  _  
W h a t  w a s  h i s  a t t i t u d e  t o w a r d  c o m i n g  t o  s c h o o l  t h i s  f a l l ?  _ _ _ _ _  _  
W h a t  i s  i t  n o w ?  - - - - - - - - - -
A l l o w a n c e ?  - - - - - - - - -
DUVAMISH EIJl.IENTARY SCHOOL 
Dear Parents: 
We are nearing the end or the school year and would like 
to have your evaluation or our parent-teacher conference method or 
reporting. Will you please indicate your opinions below? 
l. What do you think or the parent-teacher conference method or 
reporting pupil growth? (Check one) 
Excellent_ Good. ___ All Right_ Mediocre __ _ 
No Good'---- Co111111ents -----------------
2. Check your choice or the :following proposed reporting methods: 
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A. Issue two report cards per year, at the end or each semester 
and have two parent-teacher conferences per child (more 
if needed) during the first and third quarters. 
B. Eliminate the regular report card and use only 
parent-teacher conferences; each child having at 
least two conferences per year. 
c. Use only the present report card as in the past. 
D. In case you haven't had any experience with the 
parent-teacher conferences, would you be willing 
to try them :ror next year? 
3. Please give any comments you may have. 
